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Foreword 


The depaitment ts heen to see that all evaluation schemes al school stage enunciated by 
yvalious national commusstons and committees are actually implemented at the gtass rool level 
with all seriousness, details and continuously over the academic session In the changing global 
scenailo, It 1s very peitinent to have a wider perspective of educational evaluation that 1s beme 
practised in different countries especially developed and the developins, In order to bridge the 
gap between where we ate and where we have to go we have taken up this project the 
department is keen to know how other counties have succeeded im implementing these schemes 
and where they have failed so that we can diaw proper lessons from then expertence for our 
benefil This project was laken up m keeping this in mind 

lt was a very difficult task to collect all materials for this project ftom vatious embassies, 
lugh commissions, and other international agencies We are grateful lo all these agencies, and 
we acknowledye their help elsewhere Ultimately our own NCERT hibrary and inteinet were the 
two greatest sources of information The mateital was collected studied and analysed for the 
project’ The findings of the report are revealing and timely indicator of divection we have to 
take | apprectate the efforts made by my colleagues, Dr BL Pandit, Di K Chandrasekhar & 
Di Y Steekanth in completing the project in time with all the care and details it needed Thope 
the readers will find the report interesting Any suggestions for ils improvement of this teport 
are more than welcome 
Dated March, 2004 


(Sarla Rajput) 
Prof & Head 


Preface 


It 1s well accepted fact that Educational Evaluation is the nos Important process of total 
educational system Wherever the Educational Evaluation is catried oul in a systematic 
mannet, continuously over an academic year. the results are excellent We ase conscious of 
the fact that educational evaluation ts one of the weakest links in our school education 
system In this study we have studied, analysed and reported the schoo! evaluation systems 
of fifteen most developed and developing countries In orde: to cany out the study, we 
apptoachec tespective embassies/high commisstons and othe: international agencies for 
material The two main sources for the matenal were however NCERT library and the 
Internet | am extremely thankful to my colleague Di Yagnamurthy Sreekanih for imuatiny 


couespondence with various agencies for the procurement of the matetial, downloading lot 


of matetial related to various counties fiom the internet and also wiiting the evaluation 


process profile of the teport I am equally thankful to. my other colleayue Di Konduru 
Chandrasekhar for collecting the matenal and witing the chapter ielated to the county 
profiles of various countries [ have studied, analysed and edited the entue report | am also 
estiemely thankful to Prof (Mis ) Satla Rajput, Head of the Department for het timely 
assistance and sugyestions during the entire academic session [ hope the report will be 
useful to teachers, teacher educators, educational administrators and planners and all othe 
concerned with educational evaluation at the schools stage All sugyestions for any of the 
improvement of the report will be giatefully acknowledged 


(BL Pandit) 
Coordinatot 
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Infroduction 

During pre-independence education was meant for a few seclions of the sociely which were to be part | 
the admmustiative work force of the country and also to act a buffer between the foreign tulers and luc © 
masses Afler independence elementary education for masses was a constitutional duective Wah 
independence the number of students/leachers/schools increased from ten (o twelve times The natu 
content of the school education underwent a great change The nalure, load and diversity of curriculum 
has also taken place We as a nation have realised that educational evaluation 1s the most important 


component of any educational process 


In the pre-independence pertod thete used to be one annual examination at (he end of each cla 
and one public examination at the end of schooling In the yeat 1948 the University Educate 
Commission recommended that if there was one recommendation to be made, it was improvement | 
the exammation system Various ofthe: commissions and commitlees made various other claborate ar | 
plogiessive recommendations The positive aspect of evaluation was recognised It was also emphasiv: | 


that 1 should be continuous and comprehensive 


Since 1975 the country has been imitating various slategies to implement, continuous av! 
comprehensive evaluation, grading, semestenzation and other altemnative stiatevies of evaluation so th. 
ow educational system improves Tremendous efforts were made to implement these evaluate: 
practices i the school system Some of them were partly implemenied and some were vehencn!! 
opposed ot not implemented at all All people in the field of school education accept then merit av. 
usefulness, but Mad at difficult to tmplement them at the’prass 100! level The causes of (non‘por | 
implementation of these practices aie many, lack of clear cut schemes, lack of detailed procedines lo ! 
adopted, lack of manpower, lack of financial support, lack of time, teacher resistance and many oth : 
(local/national) factors The net result is that these evaluation practices have virtually :emained on pap 


and found almost no implementation at the grass root level 


The Study 

It 15 in this contest the depariment has taken a proyect of preparing a ‘Monoenph on P valuation 
Practices in Different Counties” In this project we have ted to study the various evaluation prac hices 
i varlous counties through correspondence, study of literature and interne! sutfine Prom this study we 
wanted to assess how these countries were able lo implement modem evaluation practices wn then 
counties We fnther wanted to know where have they succeeded and wore thes have failed Whit 
lessons can we draw from thei efforts so that we can set in modem evaluabon practies in for the 
improvement of school education system in out countiy We selected a set ol Tilteen (14) counttre, 
Some most developed, some developed and some developing re (Uaited states of Ametica, United 
kinedom, France, Germany, Canada, Austalia, New Zealand, Japan Portueal Sweden Russa, Chit 
Evy pl, Turkey and Malaysia) We developed a background paper on the bar of which we soul 
information fiom the lov af ombassies/hiwh commussions/other agencies ‘The tam searched the avatable 


hicralue nm NCERT library to cull out the varous details for out projret 
The [eam also ublised mteimet for downloading the matenal relevant [o ows prow 


The background paper asked some detail about methods, techniques, fools and other details about 


evaluation procedures adopted by different counties 


Some of the main findings of the study are: 

- The study has revealed thal sludenis with some special ethan backeounds loneuare 
difficulties, poor socio-economic conditions, poor home atmosphere are some oF the reason, of 
poor petfolmance by students nm even most advanced and prosperous Gamiiliies 

. In United States of Ametica well off black students performance ts ae eco as white students 
willy similar socio-economic backg! oun! 

- It has also been revealed that schoul alone is nol the only institution stich is tespensible: tor 


then performance, home sll plays a good partin then leanne 


Wherever educational administtators have understood that evaluation ts diagnostic in nature ad 
remedial in action, the performance of weak students have considerably improved 

In advanced counties and some developing countnes the educational administiators have 
tealised that students doing well at studies is not enough They want the nex! generation of 
students to prepare themselves and see them succeed in a fast paced, highly competitive world to 
meet the international demands of education 

The educational evaluation is no mote concerned only about the peilormance of students, but 
also about the performance of (teachers/educational admunisttatois/schools/cuticulum 
matertal/instiuctional technology/evaluation procedures)-and the society in general lo make 
teaching-leainmng most effective The achievement surveys are used {o vet a feed bach on all 
these patametets 

The co-scholastic component 1s not usually taken into account by these achievement sutvevs 
Probably the only country where it is evaluated in 1gorous manner is Russta 

The good performance of students, teachers, schools etc. 1s duly rewarded It would be 
surprising that teal estate agents in United States use it for advertising the deals of flats and land 
aound good performing schools Patents love the good performance of the schools of thet 
waids Such schools are encouraged to improve further and improve other schools in then 
neighbourhood 

Many of such achievement surveys and tests are planned, conducted and analysed by private 
commercial agencies like National Assessment of Educational Progiess and Educational Testing 


Service elc 1 United States 


The study has come to the following conclusions 


All countries (Developed/Developing) want fo have rigotous evaluation system at school stage 
for the fullest development of coming genetations in all areas of leaming (Scholastic & Co- 
Scholastic) 

Everywhere the evaluation system at school stage has emerged from Jocal schemes of evaluation 


to an international system of evaluation wherein local variations ate bull! 


A igolous evaluation sysicm is nol only seen as a mechanism for the improvement of sluclents 
leaning un all ateas of learning but also as a mechanism to improve the personal atid 
professional life of people in terms of the development of life and piofessional shills of citi 7 ew 
on an international level 

Cvery nation wants to have an edge over other nations in the field of school education Lv a 
healthy competition School Education is no mote only a national concen but also an 


International concern 


An achies ement survey conducted by OECD (O1ganization fo Economic Cooperation & Developnre) 


a subsidiary oT UNESCO while analysing PISA (Progiamme for Intemational Student Assessidet 


lesulls has ranked some poorer countries on the top positions while very uich counties have been 


ranked an low position 1e North Korea, Japan, Finland, Canada, Austialia find the first five ranks in 


the survey, while United Kingdom, France, United States, Germany find seventh, twelfth eral feeuth 


and nineteenth ranks tn this suivey - -~ 


It seems the lessons we can diaw fiom this study are that 


We have (o implement the vauous evaluation schemes cnunciaed in our vanes natreondl 
documents at the gtass rool level with all setiousness, continueusly and im detul re CCI 

gradmg, semesterizition, qualily question papers and analysis of student answer boales af 
publi cxamimations, peiformance based evaluation of laboratory worl, 

Weh ve al:o to introduce new evaluation techniques as are prevalent im advanced countrres se 
that educational evaluation is objective, valid, reliable and discuumimating fhe results of such 
eval tion should be as accurate as possible and at lhe same time quick 1¢ Computer Assisted 
Testr © otc 

duc tonal evaluation needs to be introduced in the pre-service teacher tranny cuuteuluim asa 
compulsory . ubject at undergraduate and graduate level 

Large number of in-service taming coulses at various levels of school education need fo be 
orgamsed by various school o1ganizations round the year so that no teache at any level Peel 

difficulty in understanding educational evaluation “and unplementine atin the neht earnest 


continuously with all details & seriousness 


The schoo! system has to be helped lo gcheve above fou objectives by yyvi sequiied 
academic, inancial and administalive support so (hl a tigotous educational evaluation sen 
§ n operation al the school sage which atthe same lime slives for constant improvement to 
rematt compatable to international standards 

- Fsfablshment of long felt and iecommended oi ganization of Natio! Evaluation Qruwuation 
(0 look aflet concerns of educational evaluation al he school slave on the natunal level 1 
achievement surveys al valious slages of school education across the county, adnussion test 
for vauious special schools and traummg colleges, reciuttment of teachers and edcalona 
Adnnistintols, monitoring and maintaining the intewrity and fautess of various testi 


oivanizalious ate slate and national level 


Chapter Il 


Countrywise Profile of Educational Evaluation 


In (his chapter the profile of educational evaluation of each country 1s being presented ‘The material fi 


this chapter was collected from different sources, In case of many countues the team was able to collect 


the entire materal, bul i some cases team could collect only patt of the matenal The counttywise 


information pertains to 


Methods of evaluation 

Techniques of evaluation 

Tools of evaluation 

Instructional time per day 
Instiuctional days in an academic yeat 
Whethe: method of continuous and comprehensive cyaluation ts bem used 
Whether semestetisation 1s there as a part of evaluation 

Whether cumulative recoids of students performance 1s maintamed 

If co-scholastic assessment 1s conducted properly aud regularly 

Whether diagnostic testing and :emedial teaching 1s practiced properly 

If grading is used or not 

Whethe: school autonomy ts there o1 not 
Teachet-student ratio 

Prevalence of pass/fail system 

Details about school infiastiucture and management 

Socio economic factots which catalyse o1 inhibit peiformance of students and teachers 

‘The role of Educational-technology in facilitating teaching learning 

Use of advanced implementation of computet assisted testing 

Use of trsults of evaluation in admunistiative/academic decisions for further improvement of 
the system 

Whethe: teachers/educational admunistrators aie fully trained in educational evaluation 


How far society is contributing to the improvement of educational «stem? 


The counties included in the study are 


| Untled States of America 


ta 


United Kingdom 
3 Canada 

4 Austialia 

§ Germany 

6 Russia 

7 China 


= 


Egypt 


0 France 


=~ 
~~ 


Malaysia 

|| New Zealand 

12 Spain 

13 Tutkey 

Id Portugal 

1S Sweden 
The evaluation practices ma particulat country can only be viewed in (erms of the area, population 
tesources, qualily of manpower used, and the awareness and interest of the society of that count 
Suipusingly the various international surveys on Educational Achtevement al the school stave ha 
revealed that most prosperous and resourceful states have nol found the top slols in such achievement 
surveys It is meidentally the poorer counties which have found top positions in such achievemer | 
sulveys Its the constant, dedicated and sustained efforts of those counties in the area of Fulucation «| 


Evaluation which have brought them top positions in such intemnational achievement surveys 
United States of America (USA) 


United States of America ts the richest and most poweiful country of the world His the Hreales 
indus(ual and military power of the world {ts area is almost three umes that of fndia (910045 Fsq hee 
and a population almost one fourth that of India (262693000) Most of the population is Faelieh 


speaking yet it has large Spanish speaking munority The country consists of many ethnic and lineuiste 


minotties The cauntry consists of filly slates Most of th modem mnovati ons in the field of school 
education have been cated out in this country since the start of Second World War (F939) The 
country decided to have an education system much different fiom European counties ance the day of 
colonzauion The country does not have a composite national education system or national cuniculam 

yel il has some national goals and goals for assessment of school childien Each of the filly states have 
ther: own Departinent of Education which sets the gusdelmes for the schools of thal stale Most of the 
contiol of American schools is in the hands of cach local school distuict Each school 1 governed by a 
schoo! board a soit of small school commitiee of people elected by the local community This board 
sels Ihe general policies for the school distiicl Education is provided fiee of tution fees upto Class NII 

Ameica hate shown gieat concein for education since eally colonial imes 90° Amencan students 
allend ovement sponsored schools and the rest 10% attend private schools (80% of then belons lo 
vaious ielisious denominations) There is also a practice where parents educate then childien 
themselves called “home schooling” The government provides gusdance and fundine tor federal 
educational programmes in which both government sponsored and private schools tale pau The 
schools must not only face challenges of modern times on curriculum bul ale Fevelop basic skills for 
job mathel The clildren of immigrant population create thei own probl ni, because of the cultural 


vanations and poor ot no knowledge of English es 


School distercts are further divided into elementary schools, middle schools cr uniot high schools and 


hich schools Elementary schools contain students in Kindergarten and fiist through 5" ut 6" grades 


Many cluldren go fo Nindergaiten when they are five yeat old Childien begin (ust grade at the ave of 
sis Elementary schools are attached with middle ot junio: high schools Middle school consist. of 
sides G8 Tuntot high school consists of giades 7-9 Following that students gc to high school Tish 
school consists of swades 9-12 01 10-12 High school students take a wide range courses They nicht 
be required to lake a foretyn language and/ot Physical Education The course can be of one semester o1 
Iwo semestets lony Education 1s compulsory for all childien until age 16 01 17) Usually a student 
giaduates (completes) after he or she has successfully passed all of the 1equued courses Grades are 


given lo for each course at the end of every semester of term) The grade’ are A FE xcelfent B Above 


Average, C= Average, D Below Average, F=Failure (A student who fatls a requited course must take 


the course again) 


A students high school Grade Point Average ts considered for admission to lughe education Students 
are also adniitted on the basis of score in Scholastic Aptitude Test (SAT) Scholastic Aptitude Tesi 1s a 


standardized quantitative exammation taken by high school students throughout the country 


The United States Educational System ts divided inlo primary school (grades 1-6) secondary school 
(grades 7-12) subject requuements vary from school to school in the private school system However, 


fiom grades 9-12, the core curriculum for graduation 1s generally as follows 







English 








English 4+ years = (wiiting/composition, 
| Literature/Ametican Literature etc) 
3 years (Wold History, US History, European 


History) 





' History 


Foreign L 









Mathematics _| 3 years (Geometry, Algebra-I, Algebia-Il) 
|Music/Ail_ | Requirements differ according to school 
3 yeas (Earth/Envuonmental Science, Biolovy, 


| Science 
| Chemnustry) 











Examinauions for students may differ from school to school, and course to coulse Generally, however. 
evaluation and grading ts less dependant on a single examination contiary to the European and Asian 
tradition Instead teachers typically rely on portfolio of submitted assignments, classioom participation 
and altitude, resulis on periodic small test term examinations Thus there is contmuity anc 
comprehensiveness in Evaluation Afl steps are taken so that the feedback obtained fiom the evaluation 
is used for the improvement of educational sysiem The only national examination al school stage 1s the 
collese entrance examination (SAT) It 1s a general academic test of Mental and Verbal skills ‘The 
academic yeat of American schools start from mid August/September and ends on mid May/June The 
academic yeal ts divided into (wo o1 three semesters The school 1s open for five or six days a week 


depending upon school to school The school runs for 7 hours a days with some breaks in between 


The country has a highly developed system for measuring students achievement and this has been 


evlenisively used in the school system, state level and national level for a variety of purposes The 


purposes include general system monitoring, pregramme or policy evaluation, midis hlual placement and 
certification and diagnosis cum remediation All these assessment operations have been carried out by 
commercial companies The noims of national achtevement and aptitude tests tend to bec atte ae cepted 
norms for achievement locally and consciously or unconscivusly teachers may beam to teach selely in 
preparation for these tests National Assessment of Educatiunal Progress (NALP) conducts a potode 
measurement of the skills and knowledge of tepresentalive samples of %.13- and 17- veat cts in 
reading, viiling, Mathematics, Science, Soct:! Studies and other subjects NAT P las emererd any 
treud seller across the various states m the area of school assessment Ul lis assessed student 
Knowledge and skills in the subjects mentioned above subjects for more than twenty vears [analyser 


both short term and long term trends in achievement of various subjects 


The educational system in the country 1s olganteed on thiee principal levels the elementary (ine tadie 
pre school and prmary), the secondary and post-secondary = Voratonal terms available at 
secondary and po.t-secondary levels In addition continuing education isasailabl im modes throushout 
the country for people throughout they lives Thete 13 no dearth of any support to the edue anal 
system in the country te school infrastiucture, curtculum matenal in vanieus modes, educ ional 
technology supperl, good and trained quality t acheis, guidance and counseline vouietal support tn 


fact an ideal support system 


The initial problem facing those tesponsible fi monitoring the education uvsteny was the rapid but 
conscientious development of bench mark stand ds and measurements fo Le used in ane sine promiess 
Ihere are millions of children in the country wl o are classed as “at-risk child: becaua al poverty 
disase malnutition, finguistie difficulties and broken homes Some alteiate strateses have heen 
acopted to assess such childten = They have realized that “Identical Paliaton tor unde ntical 


conditions is not fan 
‘He country has set six national poals for school education naniely 


1) Being prepared to participate successfully in formal schooling 
ny) To heep more young people in high school and post secondary educstien’ 
mi) = Make students master advanced sl ills and knowledee in most fundinecntal areas of 


curticulim 
ln 


1\) Better performance of students on international comparative tesis in Science and 
Mathematics 
v) Continuing necessity for adults as well as children to be open to new educational 
oppor tuniles 
vi) To check the decline of national schools because of alcohol, drugs and consequent violence 
Some of the futunstic goals in American School Assessment have been enunciated by the National 
Centie for Research on Evaluation Standards and Student Testing (CRESST) as follows - 


At all levels of education system (1e national, state, disttict and classioom) assessments 
will be aligned to agreed upon standards of students peifoimance 


- Administrators and policy makers will support teacheis and schools in changing the way 
they do business by eliminating assessments that are aligned to short szhted, outdated 
goals 


- Assessments will be on instiuctional goals and should ieflect the effects of food 
instruction 


- Assessment instiuments will be chosen on the basis of the content to be assessed and the 
intended use of the assessment 1esulls 


- Reseatcl “based changes in teaching and learning will be teflected in improved 
assessment results 


Cuuentl, much discussion is taking place about the quality of American schools and the skills needed 
by students and the ways they should be assessing these achievement Students assessment is viewed 
nationally as the pivotal piece around which school reform and nmprovement tn the natrons school tun 
The outcome will be that more assessiment 1s likely lo occur in nations schools and will take place in 
areas tladitionajly not assessed using assessment strategies not typically used This is based on the wide 
spread belief that schools are not helping students at the levels thal are needled and has spurred efforts to 
teform schools Concerns have been raised and the ways teachers leach students, as well as assess 
them It is felt 1 does not lead students to acquie needed knowledge o: skills, nor help them im 
applying and use their knowledge ot skills appioptialely Evaluation Reforms ate also motivated hy 
the belief that there are compelencies needed for school leavers 1o enler work force successfully 
Evaluation Reform is being tagged with professional development, instructional development and other 
sttategies designed to assure that aff of the mutual changes are Supportive Coordination of Evaluation 


Reform at the nationat-level and state level with evaluation at the local level 1s also felt Important so 


thal each will present a coherent view of student performance Some of the stialewes to be cluded In 
aclueve the objec fives ate (short-answes/open-ended/extended iesponse) questions individinl 
interviews, perfurmance-events, performance tasks in which students have extended (ime, Project 
port-folios, observations, and anecdotal records in addition to multiple choice exercises are some of the 


ollicr stratesies A bicader repertoire of techniques is increasingly being used 


American schools are being challenged to provide opportunies for sludents to achieve al much hehe 
levels Assessment is viewed as one of the essential clements in assisting Schools, (o addiess the 
standards now deenied to be mmnportant ina manner that will help all students to aciese then The 
major challenge for assessment ts to implement these additional assessments ina cooidmated manner su 
that the amount of assessment is suppottive of the changes needed, not overly Lardensome to teacher 
ar students Models for coordination of assessment al the state, district and clusroom levels appea 
Mast premising 

The qualily of education impatted by a particular school has assumed suclt social and econonite 
consequences thal the land and properly prices in the nemhbouthood of good quality schools ha 
shatply tisen 

United Kingdom 

The United Kingdom ts located on a number of islands on the western edge of the | uropean continental 
shelf [ts total population ts $5.9 millions with land wea of 78742 square filomelers [mameration tiv. 
had important consequences on its educational system Ethnic minorities ferd ‘uy be cuncentiated 1 
ceilamt ofthe larger urban areas, especially London hey require fiom the educational system tn these 
areas recognition of then special needs, particularly m respect of lansuages and cullural dillerence. 
Speeial language requiienients also ase in Wales and Scoiland, where the mdigencous lauguaues ane 
still spoken and taught in some educational institutions 

Goals of the Educational System 

Because of the decentialived characte: of the educational system and the lone tradition of nen 
mterference Ly cential government wn most asper ts of education, aulhoulative goverment statement 
on the eapected role of the schools are quite rate One of the most recent detailed statements appeared 


Ina government consultative document which tentatively proposed the following amis for shvols 


(a) To help childien develop lively, enquuing minds, giving them the ability to question and to 


argue rationally, and lo apply themselves to lasks 


(b) To tnsti! respect for moral values for other people and for oneself, and tolerance of other taces. 


religions, and ways of life 
(c) To help cluldien understand the world in which they live, and the interdependence of nations 
(d) To help childien to use language effectively and imaginatively in leading, wilting, and speaking 
(e) To provide a basis of mathematical, scientific, and technical knowledge, enabling boys and guls 
lo leain the essential skills needed in a fast-changing would of wotk 
Structure of the Educational System 
The publicly financed school system for this age 1ange 1s organized in two ot three ers Allendance at 
school ts compulsory for childien aged between 5 and 16 
Primary Education 
In the (wo-lier system pumary schools comprises (ages 5-11, except in Scotland where transfer ts 
noimally at age 12 not 11, sometimes sub-divided into infant (5-7) and junio (7-11) school 
In the three tic: system fist schools consists of (ages 5 to 8 or 9), and middle schools (aves 8-12 of 9- 
13) 
Secondary Education 


In the (wo tet system selective o: non-selective secondary schools consists of (ages 1] to 16 01 18) 
In the three tiet system the upper schools, usually non-selective (ages |2 o1 13 to 1G 01 18) 


The lwo ler system is the most common, the three tiet system 1s to be found only in England, where it 
caters for Jess than 15 per cent of all pupils Until 1965, most children in England and Wales were 
tested at age || for suitability for entry to academically oriented, selective secondary schools known as 
siammat schools, and about the one-quarter of the age group transferred to such schools The 
remamnder Uansfetted to schools known as secondary-modem schools, which offered a less academic 
cuticulum, with fewer opportunities for entering public examinations at age 16, and had very limited 
facilities for those wishing 10 continue their education beyond age 16 Since 1965, encouraged 
especially by Labour governments, most secondary-school systems, abolished the selection test at age 


11 ( the “1 1-plus”) and introducing non-selective secondary schools, caleiing for all abilities and known 


13 


as comprehensive schools The gieat majority of children aged Hl-Io are now educated mn 


compichentyve schools 


Pre-service Teacher Education Progranune 

There are thiee main ways of gaming the qualifications necessary to become a teacher (a) hice yea 
courses leading to a non-Graduate Certificate in Education (which is being phased out), (b) three and 
foul year courses leading to a Bachelor of Education degree, and (c) one yea! post craduste courses for 
those who hive alieady gained a first degree From 1984, entry to the teaching profession will be by 
gladuale toules only In addition, competence in Mathematics and English languare at GCE oidinary 


(O°) level standaid will be capected 


Dung ther taming, teachets nay specialize in subject o1 level (eg, primais of secondary) and in 


Scotland they can leach only at the level for which they are qualitied 
Exnuinations and Certifieation 


Prowess thiough school depends chiefly on aye rather than itanment, ther is no etade system 
Majortty of children thus move through the school system with other childien of the same ace 


Teachers, n2veriheless, use a variety of methods to monitor pupt! progiess 


Until 1988, secondary school pupils could attempt cxamimations in various subjects leading to the 
Certificate nu Secondary Education (CSE) o1 the academically more demanding general ceitificate of 
education, ordinary level Howevel, in 1988 these two examunations were abolished and replaced by a 
sigle exarunation — the.General Certificate of Sevondary Education (GCSE) = Mus exammiation ts 
olvanzed by five independent examining groups im England and Wales and one i Northern treland 


Scotlind has und: tlaken a separate but sumilar refurm 


The GCE Advanced {A’) level examination is notmally tal.en by school pupils in up to tree ot fon 
cubjects two years afte: GCE O’ level and ts the standard for entrance to fisher educatien and many 


forms of professtanal trating. [thas been criticizec' for encouraging premature spectalization but 


1 General Certificate of hduation 


* Secondary Certificate Exammaton 


proposals for alternative systems have noi found general acceptance In Scotland, the SCE Higher (H") 
piade 1equires one year of study beyond SCE O’ giade and enables pupil to maintain a breadth of study 


in five o1 six subjects which 1s not possible with the more specialized GCE A’ level 


For the less academically onented pupils who remain in full-tome education unul age 17, the 
government recently announced proposals for a new “pre-vocational” examination which will absorb 
the experimental Certificate of Extended Education’ Further, the goverment rs proposing to intioduce 
nationwide assessment for all pupils of 7,11,14 and 16 years ofage It 1s proposed that this testing be 
partly through teaching assessment, but with schools being calibrated into one scale, and partly through 


the administration of national tests 
Canada 


Canada areawise 1s (he second largest country in the world, next only to the Russia In terms of 
population, if is amony the smallest, having only 24 million people m an area of 9,976,185 squaie 
kilometers Because of its immense size and the fact that education ts a provinctal responsibility, 
geography, politics, economics and other local factors have all influenced school education in varying 
degiees A changing Canadian society has also influenced education in Canada One hundied years 
ayo, Canada was two-thirds rural, It1s now two-thirds urban Improved transportation and the new and 
constantly improving technologies have brought the country close to being able to tiuly offer equality in 


educational opportunities to all citizens especially at the school stage 


In (891, the then nine provinces (Newfoundland joined the Confederation in 1949) decided an 
olpanization was needed to facilitate sharing of mformation on educational conceins across Canada 
The Dominion Education Association (now the Canadian Education Association} was then born and 
held tts fist conference tin Montieal in 1892 But while the Canadian Education Association, and othe: 
educational organizations, have done much to provide for a sharing of information, which has led to the 
Canadian educational systems at least strongly resembling each other, families who move fiom 
province lo plovince stul complain that their children suffer, and often “lose a yea” because of the gieal 


differences in the systems of school education 


There is no such system as “the Canadian Educational Systein” Education ts, by law, a provincial 
responsibility Section 93 of the British North Ameiica Act (BNA) States “In and for each province, 
the legislature may exclusively make laws in relation to education” Canada therefore has 12 provincial 
eclucational systems, one for each of the 10 provinces, one for the Northwest Tertorics, and one for the 
Yukon Tetory Although the two territories aic not constituted as provinces, the federal povernment 


has delegate 1 somewhat similar powrls with respect to education as those held by the provinces 
Goals of the Educational Sysiem 

There ae no “nattonal goals” for education in the country, not is there anavional slandad curneulum 
Structure of tae Educational System 


Within Canada there ate elementary schools, se: ondary schools, special schools pruvite schools and 
community colleges There is also schooling for Indians provided either in federal wheols on reserves 


ol in provineral schools with the cost veing paid by the federal government 
(i) Elementary Lei el: 


The beginning age for school vanes acioss the country, as does the transition fem 
elementary to secondary school Genetally speaking, elementary schoo! 15 for children aved 
Sor6 to 11 ot 13, with secondary schools providing programmes for 12- of | t- year ols to 


18- year olds 


The elementary school 1s usually designed to provide a basic Jeanung im sending 


oy 


WATE, 
computation, suience, surial studies, music and art, In iecenl years, thers has been an 
increasing empl isis on Canadian studies, both al the clementary and se ondary levels his 
was piobably a ieaction to various sinveys thal indicated Canadian ‘iudents had a tuch 
better knowledge of the history and current affans of the United States thau they did of (he 


history and curtent affaiis of then own country 
(i) = Secondary Leve.: 


There ate several diffeent types of secondary schools in Canada though most are 


“composite” and offer a wide range of academic, business und techiueal courses In some of 


IG 


the larger cities, vocational and/or occupational secondary schools are available for the non- 
academically onented students With few exceptions, these lead directly to the world of 
woik, while giaduation from the composite schools may lead to employment, a community 


college, or to university 
Total Working Days: 


The school yea usually extends from Septembei | to June 30 of the followmy year with minot 
vaitations from system to system Some schools are now providing year-round schooling and other 


alietnative time-tables and others may start their school year in August rathet than Seplembet 


The number of instuctional days may vary from 190 to 200 days Normally a minimum of 190 days of 
Instruction is required Other days are used for planning, in-service education, and other related 
activities Junior high school students must have 950 hours of instruction pet yeat per grade Senior 
lngh school students must have 1000 houts of instruction per yea 

Pre-Service Training Programme Bas 

Supplying personnel for Canada’s educational systems in the 1960’s was a problem There wete more 
leaching jobs available than there were qualified Canadians to fill them, and so many school boards 
reciutted staff from outside the country as their school systems entered a jciiod of unprecedented 
growth, due largely to the postwar baby boom In the early 1970's, the bubble burst The twin effects of 
declining enrolments and relatively fess money for education sent school systems into a period of 
reaction Graduates from teacher traming institutions found few jobs available, especially in the 
popular uwban areas With the demand fot new teachers lessening each yeat. fewer students are entering 
leache training instttutions In 1975-76, the full-ttme undergiaduate enrolment in education was 
45,118 In (980-81, it was only 36,382, a drop of 19 per cent There were some 2,83,000 full-time 
elementary and secondary teachers in Canadian schools during 1977-78 In 1980-81, there were 
2,73,700 and (he projection for 1983-84 was about 2,68,000 


Virtually all students now entering the teaching profession take their training at a faculty of education 
within a uniyersity Only one province, Nova Scotia, still operates a teacheis’ college independent of 


the university structure 
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There are still mote women teachers than men, though the proportion 1s changin In 1970-71, women 
constituted G2 pet cent of the teaching force but in 1980-81 they wee only 46 per cent In nine 
provinces (data was not available for one province) and the two teittoucs 69 per cent of public 
el-mentary-school teachers held a untversity degree in 1980-81, compaied to only 35 pes cent in 1972- 
73 Atthe secondary level, 89 per cent held degrees in 1980-81, an increase of 8 per cent since [977- 
73 As mentioned earlier, Canada has an agemy teaching professionals In 172-73, 17 per cent of 
teachers were under 25 years of age and 44 percent under 30 By 1979-80, these fieanes had fallen to 4 
and 23 per cent respectively in 1980-81, the average age of an elementaty teacher war 37, and cla 


secondary teacher 30 


In spile of the ght job situation, large numbers of students, though not as mnany as a few yeals ano 
continue to sel theu sights on teaching asa career 1969-70, erlucation accounted for the largest greup 
of male university praduates (16 per cent), followed by enginvenng (LL por cent) und business (7 pet 
cont) Lducation had «lipped a little by 1980 but only to thud place (12 per cent) ext ceded by business 
(11 per cent) and engineering and applied sciences (15 percent) For women, education renin the top 
thotce, iccounting for 27 per cent of female giaduates in 1950, well ahe xl of the next two tnast 


common fields of study for women, languages (8 per cent) and psychulogy (7 pet cent) 


In-sersice Training Programme 


Constant efforts are made to umprove the quality of education throughout Canada = There are mony 
lurms of in-service professional Wamimg for certified teacheis of sed thigugh summer cowises 
gamez. | by provincial munisties/depaitments of education, school Luads «1 faculties of educal on 
“ourses and workshops ae also available through teachers’ association and a soctations of educational 


and admiunstrauve officials 


Dechwing emolment and a poo: economy have sesulled in few, WP any, now semor administiaise 
positions comm + into being On the other hind, various incentives fo early setiement ae having; the 
desned effect, und sc generally speaking there is still 1oom at the top for Us lalented and ambitious 
leache. who is willing to tase his or her qualifications thiough the :.umeious summer, evening and 
weekend courses available As well, anumb™ of school boards now hie seni staff on a lerm-cont act 


basis which crevtes 1 ore frequent turnover of senior personnel than would off siwise be the case 
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Role of Educational Technology 


Millions of dollars were spent on audio-visual aids, especially television sets and videotape recorders and school 


Itbiaites nos equipped with more than just mere books. becanic known as resource centers 


“xaminations, Promotions and Certification 


Until the 1960's. in most cases the only way a student could graduate from high school was by passing a set ol 


“departmental cvams” These cxammations, compulsory and identical province-wise for even candidate 


graduale* became the object of much criticism during the 1960's Opponents of provincial examinations argued 
that some capable students who had performed although well at clementary and sccondary schoo! would “ficeze” 
during final provincial examinations and fail, whereas other. less capable students would cram pass and 
immediately forget everything they had memorized during the few days before the exams = [he argument was 
also put forward that teachers of graduating classes had to teach foi provincial cxamsnations. concentrating on 
topics that might not be reley ant to students in their particular region, but nevertheless were likely to appear un the 


final examination 


Provincial nunistiies/department’ of education gradually withdrew completely. ot lessened considerably the 
influence of provincial examinations had on students’ graduation chances In most cases now 115 classroom 
teachers and principals who determine whether or not a student will graduate fiom secondary school — Phe 


judgements arc based on overall schoo! performance, including local school exanunations and (csts 
Achievement Tests 


It ts unlikely there will ever be a complete retum to provincial graduation examinations as they were 20 
years ago, but several provinces now have provincial achievement tests that are intended to set durable 


provincial achievement standards 


In Canada Kindeigarten to grade 12 reporting of students performance includes both formal and 
informal reports Continuous and Comprehensive Evaluation is based on vatious forms such as 
students, profiles, observations, work samples, student self evaluation, presentations, pet formances and 
projects as well as traditional paper pencil tests From grades 4 to 12 students receive absolute grades 
on asix point scale Semestetization is a part of school evaluation in the Canadian schools 

* The term graduation in western countries means passing or compleling a school studies ot publi 
excunination 
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Australia 

Educational Ss stem 

The Commonwealth of Australta comprises six states and two internal teruferies Australia has a well 
developed education systam with patlicipation 1ates and secondary school completion rates among the 
highest m the world, There is simular structure of schoo) education in Australia with onh slight 
variations ataonest states and terrtoites Pirmary schooling is sta or seven years - veat |-G of 1-7, and 
secondary schooling ts five o1 six years - years 7-12 of 8-12, School education 1s compulsory until the 


aue of 15 


The school year normally runs from late January or early February until early December Most states 


and teritones operate on a four term per year system, but Tasmania has a three (e1m school yeat 


Evaluation 
Primary Stage 
Al primary stage there are no examination requaements for progression thoush sch ol There is ne 


slandaidized examination at tae end of primary school and no formal certificates ate awarded 


Secondary Stage 

Dung secondary stage students lake five or six sulycets per term o1 scineste: Students are usualty 
lequired io carry out 1esearch and undertake assignments which usually form a pat of assessment 
Students may be siouprd according to ability, especially in maihematics Progiess to futher year in 
Govermmen! schools 1s normally based on age, however, ralhcar than on passmg examinations ‘Tlie 
a adolschool certificate at the end of year tohes students to (he state wide external examinations in 
Feesslish Interacy, mathematics and science The esfernal examimation will include Aus tratian Ustors 
Ceomaphy and Civics and Citizenship Assessment of other suljects is school b sed in terms of state- 
wide indicators Students iccetve a Record « .chievement showing extern | exatuination maths 


logether with gtad ss for all subjects studied int! year 9 & 10 

Senior Secondary Stage 

During sciior secondary education - (years 11 «ud 12) - offers several types « f progsammes which 
plepare students for future study, employmen .nd adult life The cuticuluin and assessment ts 
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supeivised by the state or territory Senio: Secondary School Authority The curriculum is eithet 
centially developed by the authority or where developed by individual schools, is accredited by the 
authority Assessment is by a combination of state or territory-wide external exammation and school 
based assessment, or by school based moderated assessment -Students in year 11 and 12 aie the 
responsibility of the Board of Studies, NSW which awards the Higher School Certificate (HSC) on 


completion of year 12 


School Based Assessment 

Up to year 10, assessment 1s mainly carried out by classroom teachers in each individual school using a 
variety of assessment methods including progress and assignment based on individual student or group 
research and investigation, oral presentations, classroom tests and classroom participation AL this level 
assessment may also include supervised school based examinations and in some states and teriitories, 
external examinations Generally assessment in upper secondary school 1s designed to determine the 
levels of achievement in both the knowledge and undeistanding of the concepts and principles of the 
subject matter and thinking and practical skills in a wide range of situations School-based achievemen! 
usually assesses a broader range of skills and learning outcomes than those assessed by formal written 


examinations 


Achievement Surveys - - - ‘ — é 
Australia also participates tn a number of inteinational comparison studies such as programme for 
international student assessment (PISA), third international mathematics and science study (TIMSS), 


International Association for the Evaluation of Educational Achievement (LEA), Civic Study, etc 
Grades 


For the school certificate schools awards a Grade from A to E in each subject studied in years 9 and 10 
Fot example in South Australia a numerical grade with a maximum of 20 1s awarded grade A letter 


glade A to E and them grade description are used as follows 
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NumericalGrade J etter Grade Grade Description 

20 A Outstanding Achies ement 
17-19 B Very High Achievement 
Ik- 16 Cc High Achievement 
8-10 D Competent Achievement 
3-7 E Low Achievement 
0-2 . Non-gtaded Requirement sot met 

GERMANY 


Since 1°90, the Federal Republic of Germany has been made up of Lo Lander*® The tt old Tan fer of 
the Fedcial Republic were est iblished afler 1945 Following the peaceful reveluior in the Gomman 
Democratic Republic, the 5 Lander we.e reconstituted under the establishment of Lander Act 


(Lander cufulimrungereesetz-L3) of July $960 


As soon as the unity of the Geman stat’ had been established, allempts we oti fe to brie the 
political econonuc and social ‘onditions in eastein Germany into line with thos im the ofl Lander ol 
the tedetal Republic Today, the mayor policy tas} 5 facing the united Germany a to find a solution to 
the economic and social problems that are the legacy of the socialist planned conony and also to 


inploye the environmental situ ton 


In order to bring about Germ: n unity in the areas of cullure, education and su. nee the Unification 
Treaty (Esnigunesvertrag-1-2) concluded between the Federal Republic of Gert ony oid the German 
Demociatic Republic on 31 August 1990 contains fundamental provisions whit air te establish a 
commu: and comparable bas.c structure in education - particulaily in the scheol ystem and a 
comms, thouch differentiates, higher education and research landscape in the ede cal Repubhe of 


Gem 


Since (1 restoration of Germn unity, the Federal Republic of Germany cover a te al of 3.67,000 
squiy > ‘tlomelers In 1996, zpproximatel ; 82 nullion people lived in Germar we ho population 
density £230 mhabitants pers juare kilometer Geiniany is one of the mort den oy populated nations 


In Pur, © 


tt 
ta 


Structure of Educational System 


(i) 


(ii) 


(iii) 


Pre-School Education 
Pre-schoo! education 1s provided by institutions (mainly Kindersaiten) catering fo 
cluldren fiom 3 to 6 yeas, the age at which they usually stait school Children of school 
age who have not yet atlained a sufficient level of development to attend a school have a 
further option (Schulkindergarten*, Voiklassen#) These institutions are cither assigned 
to the pre-school or the primary sector according to the particular Land = Atlendance 1s 
usually voluntary, although in most Landets the authorilies are entitled to make it 
compulsory for children of school age who ate slow lo develop Some Landers have 
care facilities for chilien between the ages of four months and «ty years 

Pronary Education 
The primary school is the fiist compulsory school in Getman ind covers grades { toh 
ot grades | to 6 in Berlin and Brandenbuig All children in Ge nany attend the primary 
school as part of their compulsory schooling, provided that they ae able to follow 
classes al the required standard = Apart from Grundschulen, other types of school 
included in the ptimary sector are Sonderschulen 

Duration of Instruction 
Primary school pupils attend lessons for 17 to 27 periods aweek In most Landers there 
are about 20 periods in the first year, raising them to 27 in the fourth (final) year of 
primary education As a tule each period lasts 45 minutes Lessons are held in the 
morning, with five o1 six periods a day 

Secondary Education 

Secondary Education 15 divided into lower secondary level (Sekundaistule I), which 

comptses the courses of education fiom giades 5 to 10 or 7 to 10 of school, and upper 

secondary level (Sekundarstufe Il), which comprises all the courses of education that build 

on the foundations laid in the lower secondary lex +1 Secondary !* el education includes 

* term used for a province i Geimany or Austia 

*School Kindergarten ; 


#Pie-School Classes 


courses offermg general education, a combmation of general and vocational education of 
cluefly vocational education 

Lowet secondary level covers the age group of pupils 10-10 y cats old and upper secon lary 
level the pupils between 16 and 19 yeais old Both eye groups are requited fo atte! the 
school the forme: full-time, the latter, 16-19 years lds, part-Uiye for thee years, unless 


they are allending a full-trme schol 
Weekly and Daily time-table in the Primary and Secondary Scctars 


The weekly teacliung peitods as lord down by the Ministries of Edecation and Cultural Alfatts of the 
Lander fer the different types of school may be ‘fistibuted vcr fve ors: divs mthe week \sa 
rule, in Lander witha sis-ay s hool week, ther are two Saty day peri thin whch no tea une 
takes place [In some Landei, the conceined Ministty of fducation ond Cultural Affine has 


intioduccsl a five-day week for all schools 


With five day school a week, teaching takes pla e on an average '88 dan ayer 6% days pus 
75 days holiday, ininus ten additional fiee days, runus $2 Suncays nd 1 satard as) Tntheea af 
a‘ix-day week, the number of days on which lessons are fauplit increases G+ 208 (305 days minu 
days holiday, minus ten additional fiec days, mmus 52 Sundays aid 20° ituirdavs) lowever the 
total number of teaching hours per year ts the same rep udles: of “hether cachine is cated out an 


asis ofa five-de si vrday 7 ’ B (ie less t ee hel ona Satay wey 
the basis ofa five-day ot si \-day a week, since Cre dessins woah re hel ona Sadarday im tl 





day week school are disttibuted amon the othe, week days i the five diy week school 


The half-day school (Halbtaysschule) 1 the actional lam of tea hing i Gems foreducal al 
and organizational reasons All-day schools (Ci inzlagischulen) ee exce, fen in Germany and 
Lander d= not plan any extensive exp’ nsion of ts school form Sehoe! upenin limes are (0 
ai tol 00 or 200 pm, M inday to Fiday or Saturday In upper recone vy education (later wi 1 
aflemnoon) are a_ieed by tl * schouls lovether wih those selu. lor son-schoodiastititions which oe 


responsible for Looking afics children outside scl.vol hours 


, 1 care at Preseli oat 


bias! Poe dH Nanderganten issict sessed as teaching dee ep fite plicean the sene 
14 © 8 he educational staff montton childien’s development and infer parents of 
tik as et dal any problems he of she may capenence within © + group 


sonnee ad Primary Education 
3 


eon me, pommally cadgmined by constant mom toung of ie toa processes and by 
ites Hien tests fue paimary erates |and 2, tie foeusas onde ocbs tation ed the 


els also been to be Rmliauzed wilh wittlen class tech onee cnn subjects 


a athematios and Suef 
\ ‘root ay based on sylabus regurenients and the hnovdedee abilities and stills 
re eysanmentis canted out by the leache: responctble for imp ine de one whats 


| ov fot his op her deciion 


Inthe find (woe tides oF prunary school this assessment takes the form of a repors al the end of the 
eon Foe detaila pupil's progress, streneths and weakae ces fhe various felis of 
henge tty © Eat tha second grade, or sometimes later, pupils hat lo iecenve then reports at 


Hee Pow dee otthe school year with marks, which enable she indivtdial ppals performance 


fetes pe fab hv ateed nethe contest of the level achteved by the ent feachine eroup, and thus 
bes montean be made There is cunents aboard tov ete ta rae procecses aud 
le ofan the fon oP teparts inprades bend be wd 

ee age ‘dace al Lower Secondary Education 


or ten pupils performance is bared coal the seth he‘ he has dane in 


commtech oo oui He ehiss in question specifically wiatlen, oral and practical work Papers and 


oon or ad evenly aver the school year “Cherequiretents ii tiie work ae cauired 

Li Tet ting wo ‘od datd down wn the cummeula Oral work telers to oral Gontubutions nade by 

pipet oo + te ln elass) Practical achievements sei ve a5 the basis of evaluation paruculatty in 
Web e ye its, music and arts and ciafls 

rr 


Performar.ce & assessed according 1o a si\-mark system adopied by the Slandine Confetence of the 


Muusters of Education and Cultural Affaus of the Latider 





Numerical Valuc Description 
| Very Good 
2 Good 
. Salisfactory 
| Adequate 
Ss Pc at 
h Very Pool 


Each pupil's jstformance is set oul on a report vice ayea in ths middi and of the end of the 
acho d yet Muring the school yoat, each assigmment i marked by the res setive subject teache 
On the report, the marks for each subject are given either by the subject tes her or on the subject 
leacher’s commendation, by a teacher’s conference known asthe Adassenks ofan tnaddition to 
the marks i Ue various subye: ts, (he report may Contain reniarks ar clas. puter en and socal 


conduct at sch ‘ol 


The evaluation ofa pupil's performance ts a pedagogy ‘al process, bul 11s also ana fmauetatve act 
based on legal ind administiative regulations, whereby the tea hers and the teachin, staffasa whole 


ue given ‘ome scope for discretion 


As a tule, standardized achievement tests lo assess pupul’s peformance mn cerlan ubyects or grades 


are not eryen al Lander level 


Assessment of Performance at Upper Secondary Education 

Atth Gymnasiale Oberstufe (Upper level of the Gymnasium), petormanee y assessed ona scale 
of 15 to 0, which cottelates with the usual scale of | to 6 as follows 

Math } is equivalent to 15/14/13 pomts depending on the tend of maiks 

Math 215 equivalent to 12/11/10 points depending on the trend of mails 

Mark 315 equivalent to 9/8/7 points depending on the end of maths 

Mai! {1s equivalent to 6/5/4 points dependiny, on the trend of maths 


Nlark 1s equivalent to 3/2/1 points depending on the uend of marks 
20 


Maik 6 1s equivalent to 0 points 

In Getmany the Continuous and Comprehensive Evaluation 1s practiced in the form of observation, 

onentation, tests and other dimensions of co-scholastic Education 

* Class council 
Russia 
Russia one of the eight great powers of the world and the only othe: great supe: powce! a decade and a 
half back has done marvelous work in the area of schoo! education especially since great Socialist 
Revolution of 1917 They have virtually done anything and everything which can be thought of to 
make education accessible to one and all as per their needs and background but also improve the total 
system of school education so that it 1s very efficient and helps the siation to develop as a great world 
power Sometime back the (national/state) governments would spend one third of then budget on 
education [thas an area five tumes than ou! country and a population one fourth of out country The 
entire school education ts sponsored, planned executed and managed by the state There ts not much 
plivate o1 public intervention in the education system at all Much of the development and successes of 
eistwhile USS R owes ts origin to the Excellent, ngorous and centralized system of education which 
had however local dimensions which were added to make il moe meaningful The entire school 
1unning Is reviewed by elected representatives of parents and students There might have been some 
disadvatitages tn such a system but the system was planned in a systematic manne: and was iunning 
efficiently Our country had been greatly inspued by the Russian system of school education and made 


some simula efforts in out Country 


The aim of public education m Russia is the preparation of highly educated, fully developed, physically 
healthy and active builders of the nation The nutsery/kindergatten education statts virtually from few 
months of buth tll the age of six years The primary schools consists of classes 1-4 and high school 
classes 4-8, secondary school consists of classes 9-12 There ts a provision of evening schools, 
vocational schools and specialized secondary schools fo: almost the same aye gioup (15-18) as an 
alternative schooling, depending on the inclination and capabilities of each individual student — In 
addition to general secondary education, a complex system of professional, technical and vocational 


education has been established Initial vocational education, as well as the entire system of professional 


eda ation (.econdary and { ‘rliaty) 1s under process of radical revision Upper recon’ ry ¢ fucation ts 


also provided im vymnasia® and professional schools and are called “lyce any.” 


The structure of school education is self explanatory from the Selow piven Ciagrom, 
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hirssetare of the educational system in Russia 


Tl + base purpose of Sowet Ecucatior is that students Jead an independent and socrally aetual 
pre luctys wotk Tfe  Screntific literac, is a compulsory part ol” school etuc ation and: offerte 
sermiee/Iechnology subjects is a inusl ‘The stress is on developans quale: ot bed tli so that the 
students cere as proneets in they respec tive fields Students abshives and aptitudes wre tested and the 
talented ones aie identified who ate educ fed in special schools of theu talented subjeuts Che schol 
sym envouranes social cohesiveness Jtuthdays and other giealachieve on) wre celebrated in the 


v! ole class on “ated. vs 


“a 


Students are continuously assessed through couse work and written work projects o1 o1al examination 

Public examination 1s held at the end of Class VIII During lower secondary classes students are 
tegulaly assessed through course work examinations, projects and oral presentation {some soil of 
Seminars) Final certification in grade 9 1s in the form of o1al and wittten examinations Four subjects 
are considered, for such evaluation two of them (Russian language and Mathematics) ate compulsory 
and two are choosen by the student The written examination 1s conducted in the Russian language and 
any other mother longue Wherever applicable In grade 9 a student can choose between a composition, 
areproduction with elements of a composition, ora dictation The wriften examination in mathematics 


is conducted on the basis of the curriculum studied from nationally established text-books 


The continutly, comprehensiveness and tigorousness of schoo! based evaluation 15 not reflected in any 
other country as much it ts reflected in Russia The student ale not only tested in scholastic subjects bul 
also co-scholastic component of learning through (Public/School based) examinations There is a real 
validity and reliability in the practical examinations The examiner assess whether a particular student 


has mastered the basies and fundamental shills in the practicals 


Graduates (students who complete the courses) of Ninth grade of a general educationa! establishment 
with stale accreditation, who have been allowed to participate in the final exammmation and have passed 
It, receive a certificate of Basic general Education (also known as the certificate of Incomplete 
Secondary Education) This 1s the decision of the Pedagogical Council of the general educational 
establishment Grade 9 students that have failed to master general educational prourammes, or failed to 


pass the final examination, do not receive any certificate 5 


At the general education secondary schools, grades 10-11, students receive between 32 and 38 hours of 
weekly instruction The average insttuctton per day is covered in 4-6 hours per day Each petrod 
consists of 30 minutes in primary classes and 45 minutes in middle and secondary classes The Russian 
school wotks fo: 200-210 days in an academic year 45% of instructional time is devoled to 
humanities/social sciences 37 5% to Natural Sciences 11% to general technology and 6 5% tu spoils 
One full day in a week ts devoted to.tiainingw workshops Boys are trained in caipentary and Metal 
work, pirls are trained m home science/nursing Primary teachers are supposed lo teach 24 periods pet 
week Most of the primary teachers are predommantly ladies Secondary teachets ate teaching 18 
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periods pri week Teachers trained in pedagogical institutes get estia p's for thew tamer Onan 
average Wacher-stude ts uo mn Russian schools 1s 1,25 Ci, schools furs ony twee shifts Morime 
shut starts fiom 800 im to2 00 p.m and evening shift stat from 230; mt 240 pam the whole 
acadenne sesston in sclo Isis bifurcated into lwo semesters Mustsemester Lut Lam 1 September to 
31" December The: ce i semester starts fom 15" Januar ofvest year ha dt bay fhesxtyeur The 
ex nmations (ublic/.*h ol based) are conducted in the month ofJ me fieadin fer Psehool! phi a 


pivotal role in mamta and improving the school education 


The cuntculen include: the compulsory subjects (language ate? Iifeniture, nitieciatics plivteal 
education, work tram ne’ The other subjects al tus stage aie Paysics Chem ti Civties: Biatosy, 
Astronomy, M «chant al drawing and techaieal educetion Inadditiaa stud ita chew e team sevevat 
cl ctive cour’es offered bs the local school upon ¢ mpletion of the cycle Studland sue ensde ily 
complete the secondary education examinations fur the award of th tee Seale of complet d 
Secondary fducalien) ‘This certificate 1s awarded diectlyb eschuol Go bon ew teetin t uctord 
ime per week is devoted to various subjects at W113 level > hour. of pstiue' an tues per weeks, 
devoted to uptional classes Students are assessed wong as fing seale fomtes to tive fave iste 


hiehost siade and ilice the lowest passing giede 


Numeneal | pe. tplion The tate 
ide ; 

Ase as Asceflent __|A 

d Rach Sow) ew Is 

Mo se et Sal factory | 4 

1-20 (Mot y Uhr atltstaetats l 

Shaw | 


‘There is a spectal p oviston for the children of peasa its, face ys worlets de dete ot bape abies 
yaup There are also cnourh facilities for the correspond: © +P ducatan dor yp ophe of differ ntare 
gioups lo mm) tove ther cueers or just for pleasure sake 

ne Russian schocls do not only provide facilities for les ning in schelaehs cabent fat mae 
important st'ss is given on the co-scholastic type of tea op (sports, cule act tes debates, 
Serence clubs ete) A lot of facilities are also provided on out of schoo! ctiate. tke (natu 


fechnical, nny ic, dance, paint 1g, choreogiaphic and theatic, subs 


Thete is an elabotate teacher training couises and institution throughout the countty Probably the 
country has the best teacher traming systems in the world The supreme among the teachers taming 
mnstitulions ts the Central Pedagogical Institute at Moscow 

The schools in Russia have a good Educational Technology support for Teaching-Leaimmg but not as 
elabotate or abundant as it 1s in West-European or American Schools 

The infrastruciure faciltties in all Russian schools urban/rural are good They aie standardized In 
every schools, science classes are provided with facilities of gas, electricity (AC/DC), waler etc There 
is a close coordination between theory and ptacticals in all science/technology subjects The teachers | 


nerve on leh 


conducts certain experiments in a science room and they ale 1epeated by students al then seats The teal 


ws 


scientific almosphere prevails in science classes Some schools have even planetarums of the own 
The science leaching ts based on the maxim “Doing is Learning” 


CIHNA ae 


China ts one of the countries with the longest history, The Chinese people of various nationalities have, 


through jomt efforts, created a brilliant culture However, as a tesull of being degiaded to a 
semicolonial, semifeudal society more than a hundred years ago, China lagged behind other nations in 


culture and education 


China has a teritory of about 9,59,7000 square kilometers with a total population of 121,52,93,000 of 
which 20 pei cent are in cities and towns while 80 per cent aie muiural areas Since the founding of the 
People’s Republic of China in 1949, tremendous historical changes have taken place, turning China into 
a soctalist country which exercises people’s democratic dictatorship under the leadership of the working 
class, based upon the alliance of woikers and peasants In the span of 55 years after its founding, the 


people’s Republic of China has achieved great success in polilical, economic, and cultuial fields 


During this period an independent, fairly integrated socialist industrial complex and a system of national 
economy have taken shape while education, science and culture are forgoing ahead, and the people’s 


political consciousness and cultural level are gradually heightening 


The state promotes the all-round motal, intellectual and physical development of childien and 


adolescents “Respect the teacher and love the pup1]” has become a motto for pupils and teaches alike 
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h China, sepatat on of religion flom education ts ‘cis observed Ho one. +. cate, out religion 


acuytlies that obsp uct the educational system of the state 


Goals of the Kducational System 


Shortly afica the founding of the People’s Republic of China, it was stipulates hat education should 
cetye economic reconstiuction, and scools be accessible to workers and peasants Asa result of the 
iictice over a peuod ef time, the general educational policy was further defined te chehle everyour 
who teerives an educat-n to develop morally, mtellectually ohyste tly at | boc me worl oy wilh both 
' cialist conciousness and culture or, 1 other words, a qualified person shor both ted ad expo” 
The poverument dlaches great importance to education, wil the edue one deselopre sat plan an 


mtegral component of the nahonal propranime fir econonue snd sectal de cc ley meni 
vmeduee of dhe Educat anal Systent 


‘Par Clonese edueation systers comprises pe-school edicalon, proiat. edueahen secon ny 
efucation fueher education and adult sducats 1 Pre-school education pre tded inf maernar’ as 
vanch admit children over} years ofar) Prmety schools cntull uldie: of 7s oe ofa thoueh the 
aeof entry is gradually be ng changed lo 6 I 1982 the length of schooling for most prtsary sche ads 
won S years while ina few large cities (he selie ds have shifted (oa Gy) ct bas Gener ft secone ty 
scnoal is divieed into the nor stage a: tthe seat stage, me teases oie foie lastine year 
the fatter 2-3 years in respectively I) oe seior seconday sells Whoo beer eeaapped wath 
teachers and facilities hav alteady be + changed fiom a 2 to 3 year sy am Secondary spoctaltzed 
schoals adauting juttor secondary school gtaduates usually het dye. Vocational choob aad 


poltechme shoal. (dame «skilled workers) enrall pamior eiaduytes amd lero con es 
Pree. eivie “raining Programme 
Educa anal personnel comprises teachers, sla’ members and workers lu) 18? they amounted te 


1,19,70,000 of which 9,270,000 were teachers 


Tis hey to umprovenient of educational quality hes in the improvement of lar! 1 alificuuons Aga 
ie idt of the 10 yeas of turmoil in the so-called “Cuftutal Revolution” a f+ °* numl sr of newh 


ie tentshed teachers were . iqualified, and lem 2 the immediat lash was .o titin aad retrain (eas hers 
3 


A network for the traming of teachers and educational admunistrators has been inilially established by 
the state At the national level there is the College of Educational Administiation set up by the Ministiy 
of Education, which ts responsible for the training of leading cadies in educational administiative 
sectors and in higher education institutrons, 

In-service Training Programme 

Al the provincial level colleges of education or in-seivice teacher taining colleves, equivalent to 
teachers’ colleges or short-cycle teacher training colleges, are set up to be responsible for the traminy of 
teachers and admunistiators in secondary schools, normal schools, and vocational schools At the 
country level there are in-sei vice teache: traming schools, with the status of noimal schools, which are 
responsible for the in-seivice training of primary school! teacheis and staff membets Under the 
guidance of country teacher training schools the teacher “coaching centers”, were set up in tural 
people’s communes, provide taining for primary school teacheis Moreover, in addition to the bamms 
of their own students, full-time teacher colleges and normal schools also assume some tesponsibility for 


the in-service training of teachers 


In China school education ts compulsory for all The evaluation at all stages of school education 1s 
continuous and comprehensive The grading of students is done on either on four on five point scale 
through absolute giading Academic year ts divided into two semesters The academic year in Chinese 


schools vary from 38 to 40 weeks from primary to senior middle schools 

EGYPT 

Egypl ts situated in the north-eastetn comer of Aflica It is bordered on the West by Libya and in south 
by the Sudan, while the Mediterranean and the Red Seas from the fiontiets to the north and the east 
The Red Sea and the Mediterranean ate joined by the Suez Canal Part of Egypt, the Siva peninsula, 1s 
m Asia Since Eyypt is centrally located 11 1s also a focal point in the world-wide network of waler and 


alt transport That may be why, throughout tts history, 1t has been a mediator in the spread of culture 


and civilization from one part of the world to another 


The total area of Egypt is 1,001,400 square kilometers, only one-thiruieth of which 1s inhabited and 


cultivated Most of the-population is concentrated on the strip of-fertile land on both sides of the Rive: 
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Nile The | tal y opula’ on. 6,02,34000 Research in Egypt las shown that the mc rease i women's 
eee 


ee et 


eduvauon ol er ployment.s an effective factor m the contol uf population merea « 


Co ey oes =, theg ok . 


The country ts ac unistratively divided into 26 governators each headed by a soverner appomted hy the 
President By daw, the governators have unportant admumstralive functions in the fields of education 


health, housing, agticullure, itigation, transport, etc 


The Cential Ministry of Education is responstble for policies and overall plans and fu following them 


up, the vovermnaters are responuble for their mplementauion and administration 
Goals of the Educationsl Sy tem 
The Ministey of Education (1980) stated that the main foals ofeducate at ltaws 


a) education i intended fur the remforcenient of dente craey abel ty of opportunity 


aud fo for ition of democratic individuals 


b) itis also intended for the country’s overall development, thstis, te create a functional 


relationship between education and wok, 


¢) it should alva be duected towards strengthenmy the individual s conse of belonwine 


fowatds the country and to the temforcement of the Arab cultural mlentity and 


d) shold text to further and life long learning thioush sell renewal and self 


education 
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Pre-Service & In-service Teacher Education Programme 
The educatonal planners are sually university graducies with an additional year et tramne at 
the Cato Institule of Plannin: = Prel-ience is given usually to those who lave de monstt ted 
supettor (caching ohdls Suluble cevirses of traumng are imparted to those who vil become 
Inspectors, consultants, super: (sors, ! echnical assistants, senior masters, head masters directors, 
ele Claborate evaluation metiods a: used for alocat' in and promotion Priween officials in 
(he misty and thuse in the povernuors there 1s vcontnuing | change of mformate 1 through 
reeulat mectings and through other caannels of + ommenicatien 
She ectunated total number of teact sts (neatly 750,000) may be somewl imprieemse The 
uiver es ae at present estabhish ag pumary sducwion department owhiel will ultimately 
nase the level of ie compulsory bar .c educate + ufle. chers 
Thereare secre Sota ves ut teacher of Arabi language and Islamic to mon, ar, aenicudiure, 
nmic, bome ecouomis, an! the vanous beeches of technical edi anen this oaey be 
be cause int yvpt teachig seoms to be one gf the lent atiactive prof nto, he staas of 
te her me peneral and teachers of Arabte in paclicular are undet serous teconeid ration 
b vaminations 

‘The examination syste.n in Egypt hasa song bold on te minds of pupil parent. and 
eoucain n authonties The reasons lies in the smportanee atlached to the result Pron ten 
ce amination: ate canducted at the end of prad: 52,4. and 6 “rhe fire't public evans ation ve held 
athe eid of grade 9 The successful student obtains the Diste Educaticen Certihs ite and can 
then ptocecd to further education The avgregate scores detetmines the type ol school a 
suident nter, and ts clilical Only the highest scorn students ¢ > to the prefer od optien of 
the dea on e-secendary school, leadig to the university Ol crwise cbident. terre nn 
fechnicu. ¢ tools oF in teacher training mistitites A younesten’s future ty Hired cermin sd by 
the aporepme sewe in the Basic isducation Certificate Exanination whi to omalos it 
excecdnely impr itant and creates « ugh degice of competitiveness and ana’ amone all 
concemed throu hout the country Similarly, the see -ndary school Jeavine ssamn ition 
dtemunes on the basis of ty aggie: ale sees which faculty and even viluch covers the 


| tent can enroil in Highly com, utve examinations held al the end of Ihe year are 
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responsible for the trade m cram or erb books and for the demand to) private coaching, a 


slang sunilariv cur eonn i 


Tens nave been attempis al reform sichas nerecuine the weight of he sears work in 
Val assessments and isha otyact ve teste The mia coluuorm souk of course be lo rake 
Es NahOuSs ao Ran or the pracess of sFectye leaning 


Wehepdery shat 


Malaysia occupies two distinct geouraphical areas Perinsular Malavga. comprusing the Malay 
Peninsula to the south of the Isthmus of Kia, and East Malavsia (the states of Sabah and 
Saiawal) consisting of the north and western regions of the island of Bomeo Both parts ale 
separated by about 6044 kilometres of the South China Sea The total land area of Malay sia is 
about 336 700 square hulometers of which Peninsula Malavsia occupies { 34,680 square 


kilometers and East Malaysia 2,02.020 square kilometers 


Western influence came with the capture of Malacca by the Portuguese in 1511 and later by the 
Dutch m 1642 Brita s connection with Peninsular Malaysia began with the establishment of 
trading settlements in Penang in 1786, Singapore m 1819, and Malacca in 1924 British 
influence and authonty over North Bomeo (Sabah and Sarawak) were established almost 
concurrently with British expansion in the Malay peninsula 


In 1955, Malaysia achieved self-government, gaining independence in 1957 and adopting a 
system of constitutional monarchy with a popularly elected government The Federation of 
Malaysia, with Sabah and Sarawak, was formed in 1963 The expansion of tin industry 
brought in a large number of Chinese, and the growth of the rubber industry resulted in an 
influx of Indian immigrants These events gave rise to the existing plural society comprising 


the three major ethnic groups — Malays, Chinese and Indians 


The population of Malaysia is estimated at 2,00,04,000 with a yearly increase of 2 8 per cent 
Malaysia is now an elective constitutional monarchy The federal government has authority 


over external affairs, defense, justice, finance, commerce, education and other related matters 
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t 2 mas < 
Education m the pre-war and pie-adependgence pera develop lor rebel tar evame tines 


There were four kinds uf schools using Enulish Mati Chios eg ae es te Teatdln 24 
nsicuon The years lollos mathe Seeuul Veale what Bop ee an | 
the development of a unified system of educa in Hep ae, ea aa ale 
sted objective is te bray towedter utelevren of afi ids ele oe otto tom 
Ahuch we nanongl language (Basase f iuayisa, 18 he bta eretia D 


Education as a whole is under the punsdiction GP the Merde he Saath bw tuch ag 
responsible for raanagmy a comprehensive scheol system eter fe pt oe aCe seh 
level reeulate syllabi, contiol national examinatians and it caper rl tig development of 


education in the countiy 
Structure of the Educationad Sysiem 
Primary Education 


Primary education in Malaysia covers a total period of stx years It is aimed to provide a good 
foundation for pupils to be proficient in reading, writing and authmetic (3R5) Atthe end of 
the six years, primary schoo! pupils will be assessed for the Ujan Pendam Sekolah Rendah 
(UPSR)/the Primary School Assessment Test (PSAT) Irrespective of thei performance in the 


PSAT all primary school pupils are promoted to form one, the foundation year of secondary 
education 


Secondary Education 


Secondary education 1s the continuation of primary level education The syllabi Karthulum 
Bersepadu Sekolah Menengah/Secondary School Integrated Ciuneulum (KBSM,:SSIC) ts 
developed to suit the needs and aspirations of the country Secondary education 1s divided into 


thtee main levels lower secondary level, upper secondary level and pre-univeisitv level 


(i) Lower Secondary Education: 


Lower Secondary Education in Malaysia prepares students to develop skills needed 
in life and to be useful citizens of the country After completing the third year. the 


students are required to take a national assessment test. Penilaian Menengah 
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(ii) 


Rendah (PMR)/Lower Secondary Assessment (LSA) The students performances 
PMR/LSA will determine their academic streaming to the uppe! secondary level 1e 


whether to be in sctence, arts, technical or vocational streams 
Upper Secondary Education: 


The selection of students and academic streaming to the upper secondary level will 
be deternuned by the Ministry of Education At the end of the two-year period in 
upper secondary education, the students will be assessed by a compulsory national 
exanunation, Syil Pelayaran Malaysia/Malaysian Certificate of Examination 
(SPM/MCE) or Syl Pelarayan Malaysia Vokasional/Vocational Malaystan 
Certificate of Examination (SPMV/VMCE), as in the case of the vocational 
streaming The SPM/MCE/SPMV/VMCE certificates are equivalent to O-level 


Cambridge University Examinations 


Students in vocational stream will study the vocational subjects im conjunction with 
other academic subjects identical to the normal school syllabi They will be 
required to take the Peperiksaan Silj: Pelajaran Malaysia Vokasional (SPMV) at the 
end of the second year Those with excellent results may further the studies at 
local institutions of higher learning or enter the yob market, Skills Training Course 
1s an optional programme Students will undergo into the shills traiming 
programmes so as to enable them to sit for the Peperiksaan Majlis Lathan 
Vokasional Kebangsaan Asas (MLVK) at the end of the second year laining in 
selected areas The vocational training of youths 1sbecoming important to national 
development Besides the Ministry of Education there are other ministttes, public 
and private agencies involved in the vocational training of youth to fulfil the 


manpower needs of the industries 
Evaluation in Secondary Schools 


Student final evaluation 1s admunistered in order to give students ceitificates This 
kind of evaluation 1s conducted nationally in order to assess the quality of education 
in order to develop and improve the high school 
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The evaluation of curriculum implementation 1s conducted to assess the relevance 
between school curriculum and the basis, function and objectives (of the school as 
well as the national education), and the student’s ability, and the demand for 


societal changes 


Evaluation of teachers and other educational professionals 1s conducted lo assess 


then professional capability and competence The result of this evaluation is used 


for the following purposes 
- Establishment and development of teachers and other educational professionals 


- Improvement of curriculum and management of teacher educational program 


and other educational professional programme 


The evaluation of secondary school as a whole unit is conducted to assess the 
management of educational activiues This hind of evaluation includes mstiutoenal 
aspects, curriculum, students, teachers and other educational professionals, facilities 
and infrastructure, administration, and conditions of the school im = eencial 
Evaluation findings are used to improve the schools and determine accreditation 


level 


The evaluators are teachers, school principals, supervisors, and other educational 
professionals Teachers are oblized to assess students’ learn activities and 
plogtess as well as curriculum implementation under then authority and 
lesponsibility School principals are obliged to assess and puide the cunmmeulum 
implementation, teachers and other educational professionals and utilization of the 
facilities and infrastructure under then authority and responsibility Supervisors are 
obliged to assess and guide educational provision in secondary schools under then 
authority and responsibility Other educational professionals are oblived to assess 
implementation of activities under their individual responsibilities Secondary 
education caretakers aie obliged to assess and guide all educational activities undel 


their responéibility a 
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France 


Continuous and Comprehensive Evaluation 
The Purpose: 


Continuous and Comprehensive Evaluation (CC E.) ts intended to provide a 
holistic profile of the learner through assessment of both scholastic and co- 
scholastic aspects of education spread over the total span of instiuctional me in 
schools It helps to identify those positive attributes of the leamet which are not 
usually assessed during the examinations conducted by the Board As 11 1s spread 
ovel a period of two years in Class IX and X, it provides several oppo!tunities for 
the school to identify the latent talents of the learners in different contexts The 
document of CCE ts supportive to the statement of marks issued by the Board afle: 
the exammattons conducted by it This document Is issued by the school under the 


directions of the Board 
The Grading 


The several attitudes/traits/competencies/skills of learnets are identified by the 


school ona five point scale Each grade of the scale refers to the following level of 


pei formance 
Letter Grade Description of Leyel of Performance 
A Excellent 
B Very Good 
Cc Good 
D Average 
E Below Average 


France has an area of 5,49,000 square kilometers, the largest country of Europe after the 


Russia _ Its size has not changed since 1918, except foi the war years between 19-410 and 1945, 


when Germany once again annexed Alsaac-Lorraine This chasse '-criose of the two 


provinces between the two countries had minor but significant effects on the educational 


system, especially on the status of students in those two provinces. 


4 


The population numbers 5,83,33,000, the fifth largest in Europe, after the Russia, the Federal 
Republic of Geimany, Italy and the United Kingdom Population density 1s low for Westen 
Europe (slightly below 100 per square kilometer, compared with 170 for the European 


Community) 


France has an educational system which 1s highly tnstrtutionalized and in a state of permanent 
reform Its climate 1s temperate but the existence of high mountain regions of the Alps and the 
Pyrennees imposes constraints on the o:gantzation of schooling, necessitating regrouping of 
pupils in winter, a higher proportion of boarding pupils, etc The government structure has not 
changed for a century The three successive republics since 1875 gave priority to public 
education A series of laws passed during the 1880s organized universal, free public, primary 
education, reorganized the training of primary and secondary school teachers, and introduced 
new higher education diplomas, *Public schools were promoted and private schools curbed 

After the Second World War, the governments of the fourth and fifth republics continued to 
attach importance to education at least until the student riots of 1968 During the whole period, 
the educational system was highly centralized and under the direct control of the central 


government 


Goals of the Educational System 

(a) promote equal chances in life for all, 

(b) satisfy the needs of the productive system for qualified personnel, and 

(c) give priority to the development of the personality of each child 
Structure of the Educational System 
Most of the formal educational system in France 1s highly centralized and ts controlled by the 
Ministry of Education. 
Pre-Primary Education 
The pre-primary education 1s quite developed Children may start school at the age of 2. For 
4- and 5- year olds, pre-primary education has been universal in France since 1977 It is 
* Public schools n-the- western countries means. schools funded and run by government 
Prevate schoals means schoals run and funded by private bodies The nomenclattres for the 
hwo types af schools ts exactly opposite to our nomenclatures im our country 
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unlikely to become truly universal for 3-year olds and to increase for 2-year olds because many 
parents are reluctant to send children of that age to school and because !t is almost impossible 


to organize classes for Z year-olds in the more thinly populated-rural regtons 
Primary Education 


All children between 6 and 10 except the handicapped go to primary schools Approximately 
13 per cent of pmmary pupils go to private schools but these schools follow the same 
curriculum as the public ones and are mostly controlled by the Ministry of Education The 
“special” schools for handicapped and disturbed children increased rapidly in number between 
1960 and 1976 But this trend has been reversed in recent years as a result of the policy of 


mainstreaming these children in “traditional” schools 


Dropouts are practically non-existent because they are forbidden by Jaw but automatic 


promotion is not the rule in French schools. 
Secondary Education 


Secondary education 1s in two cycles For the first cycle, in principle, all children attend 
institutions called colleges d ‘enseignement secondaure (CES) for four years (or until they reach 
the age of 16) But after two years, about 30 per cent of them are allowed to attend special 


classes, preparatory-to technical education Some 20 per cent of students go to private schools 


The second cycle of secondary education can be sub divided into two streams The “Jong” 
stream leading to the baccalaure‘at and to higher education 1s divided between general] high 
schools, attended by about 28 per cent of a cohort, and vocational high schools, attended by 8 
percent Private schools at this level enroll about 18 per centofacohort Around 17 per cent 
repeat the first grade (seconde), 7 per cent the second (premie 're), and 21 per cent the terminal 
year, when slightly over 30 per cent of candidates do not obtain the baccalaure ‘at The “short” 
stream 1s purely technical and leads to the certificat d' Aptitude Professionelle (CAP) in two 


years Around 30 per cent of each cohort is enrolled im this stream 
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Pre-Service Training Programme 

The traimmg of teachers varies accoiding to level noi only in length but in organization 
Pitmary-school teachers, traditionally trained in spectal institutions (cole Nornniles) must 
need to get a university degree. Sine 1985, they are imparted a four year training afer 
hacealauriat.. The first two years at the University are spent getting a degree (DEUG) in one 
of the main fields and recetving some piofessional training with the corporation of the fcales 
Normales They then spend two more years in the latter with some pattictpation of the 
universities to their professional traming They may choose to get a certification for teaching 
in the first cycle of secondary education by spending one more year in training = Higher 
secondary-school teachers are 1eciutted nationally through a competitive examination afler 


atleast four years of university studies 
Examinations, Promotion and Certification 


The system of examinations is fully controlled by the teachers There is no cerilicaton unl 
the end of the fist cycle of secondary education, that ts, after nine years of schooling In 


pturmary schools, promotion ts decided by the teacher alone, at the end of each year 


In secondary education onentation (guidance) counselors help the students and participate mn 
orientation commussions, which decide at the end of the second grade whether to !et.a student 
go to the third grade or to a special class, preparatory to apprenticeship Schools seem to 
follow rather different policies in this respect which creates inequality of opportunity between 
students (Duru and Mingat, !985) After the fourth yeat, at the end of the first cycle, these 
commussions play a prominent role bul the wishes of the famihes are taken very much into 


account! (Mingal and Perrot, 1982) 


The baccataur eat is a diploma which not only certifies completion of secondary education but 
also, up {o now, has ensured free access to universities except where mumerons clauses have 


been introduced 


New Zealand 


New Zealand has been inhabited since about the 10" century AD when Maan ftom south- 
west Polynesia fitst began to settle in what they called Aotearoa ~ The Land of the Long White 
Cloud English-speaking settlers from Australia and the United Kingdom began attiving fiom 
1792, al first in small numbers Since 1840, when New Zealand became a British Colony, 
Butish imstitutions and forms of life strongly influenced the development of the country’s 
government, legal system Since about 1960, however, as the Maori population has become 
lager, more urbanized, and more effective politically, there has been a growing 
acknowledgement of the importance of Maori institutions and ways of life New Zealanders 


who identify as Maori constitute 12 pet cent of the population 


Thete are also small gioups whose fore-fathers came to New Zealand from various countries in 
Turope or Asta — Pacific Islanders, German, Swiss, Scandinavian, Dutch. Polish. falian, 


Greek, Yogoslav, Indian and Chinese are the most numerous groups 


As a settlement colony, New Zealand increased its population by immugiation as well as by 
natural increase Immigration, however, no longer ts a significant source ofinciease Some 83 
percent of the current population were boin in New Zealand Now total population ts 
35,60,000 with an area of 2,69,000 square kilometers, including inland waters New Zealand 1s 
about the size of Japan or the United Kingdom The landscape 1s dominated by mountain 
anges, broken hill country, and fast flowing tivers which have created river plains near the 


coast 


Education has long been seen by New Zealandeis as a means of personal betterment Ina 
colonial society where social distinctions, though clearly evident, did not for vatious reasons 
harden into a class-based system of education, the publicly supported education system has 
been seen increasingly in terms of its contribution to equality of educational opportunity The 
only capital that most young New Zealanders have ts the educational capital they acquire 


through the education system 
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Structure of the Educational System 
Primary Education: 


Primary schools are the first level of compulsory schooling, They cater for children from 
the age of five years (year one) to the end of their 8" year of schooling Children in thei 
7" and 8" years of schooling (Forms 1 and 2) may either be in a separate intermediate 


school or part of a full primary or composite/area school. 
Secondary Education: 


Secondary schools usually provide education for students from yeat 9 (Form 3) unul the 
endofYear13(Form7) " 


~_ 


Total Working Days ina Year: 


The Ministry of Education announces the school terms and holiday dates Current policy 
for all schools is to observe the same term dates The board of trustees must( ensure that 


primary schools are open for 394 half-days and secondary schools for 380 half-days 
Foreg 

2003 — Primary and Intermediate Schools 

Term - | 

Wednesday 29 January 

Easter Sunday — 20 April to Friday 11 April (104 half-days) 

Term 2 

Monday 28 Apmil to Friday 4 July (98 half-days)” 9° 

Term 3 


Monday 21 July to Friday 19 September (90 half-days) 
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Term 4 
Monday 6 October to Tuesday 6 December (102 half-days) 


(O1 to a day in December which ensures that the school has been open for instruction for 
394 half-days in 2003) 


Assessment: 


Students’ progress and achievement are assessed to improve teaching and learning 
Assessment helps to identify a student’s strengths and any areas needing development 
This information Jets student and their parents know how they ate doing and enables 


teachers to make improvements to thei teaching programme 


Schools are expected to report 1o parents on the promess of then children They usually do 
this using witten reporis Parents can also meet teachers to talk about ther children and 


may ash for a meeting with thei: child’s teachers at any time 


Assessment information is also used to measure the success of each school s progranime 
and to provide information for schools’ planning and development ‘The Ministiy of 
Education monitors trends in national educational standards and achievement every four 
years by assessing around three per cent of 8 and 12 year old students ‘The four year 
rolling cycle covers all essential learning areas and essential skills in the New Zealand 


Curriculum 
Examinations: 


Childien may enter school on then fifth birthday (they are not compelled by law to enroll 
until they are 6) and all 5 year olds are enrolled within a few weeks of 1( Promotion to the 
[1 year of schooling is on the basis of age and maturity Very few children progiess 
through schoo! at more than a year above or below the average for theirclass Thete ate no 
admission tests for state secondary schools 


Public examinations and national leaving certificates are awarded at the end of the 11"", 12" 


and 13" years of schooling A student's further promotion at secondary school o1 to 
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tertiary education ts strongly influenced by performance during each of these ciilical years 


of schooling 


1 year (the fifth form), is a test 


The School Certificate, an examination at the end of the | 
of general education Since the 1950s this national examination has become a defining 
cultural noim, It 1s widely regarded by New Zealanders as an indication academic promise 
and a pte-requisile for entry into various occupations Some 79 per cent of the age group 
sat for the examination in at least one subject in 1982 and 44 per cent passed in three 
subjects or mote Promotions to the 12" year (the sixth form) are made by the school 
pitncipal on the basis of School Certificate results and his or her sudgement of each 


student's ability to handle sixth-form studies 
Sixth Form Certificate 


This certificate 1s awarded on a single-subjecl basis to 6" Form (Year 12) students who 
have satisfactorily completed a course of one year in one ot more subjects Most students 
take five or six subjects All candidates must study a course of English, although, as with 
School Certificate, they do not have to sit 11 as a Sixth Form Certificate subject Grades aie 
awaided oti a 1°t6 9°scale, grade | being the highest Candidates are assessed inlemnally but 


grade allocation are moderated externally 
Higher School Certificate: 


Higher Schoo] Certificate is awarded to students who have salisfactonly completed five 
years of full time secondary schooling beginning at Furm3 At least three subjects must be 
studied at a level above Sixth Form Certificate I 1s 2 course completion qualification and 


giades o1 marks are not awaided 


The Continuous and Comprehensive Evaluation is in operation m the forms of verbal 
question — answers projects, assignments, cumulative records of students pei formance and 
the external assessment in the form of public examinations and testing seivice scores The 
giading is done on basis of five point absolute grading The semester system is prevalent 


in the schools and an academic year 1s divided into four semesters 


Spain 


Spain geographically and historically forms pait of the continent of Europe, and for centuries 
has been linked to America and has been an important pail of the Moslem World Because of 
its geography and history, Spain became a crossroads for vatious ethnic wroups — It has 
relatively large area covering 5,04,000 square kilometers with and estimated population of 


3,87,34,000 and relatively a low population density of 75 inhabitants per square kilometer 


The Spanish education system ts built on the principles set out in the 1978 constitution and 


based on fout basic laws 


- the University Reform Act of 1983 (Lev Organica de Reforma C niveisttaria of 
LRU), pattly modified by the Universities Act of 2001 (Ley Organica de 
Universidades or LOU), 


- the Right to Education Act of 1985 (Ley Organica reguladoia del Derecho a la 
Educacion 01 LODE), 


- the General Organisation of the Education System Act of 1990 (fev Organica 


de Ordenacion General del Sistema Educative or LOGSE) 


- the Act on participation, Assessment and Admmustration of Teaching Centres of 
1995 (Ley Organica de la partictpacion, la Evaluacion y el Gobierno de los 


centios decentes or LOPLG). 


Some of these laws are currently undergoing extensive review in order to adapt educational 
requisements to the real social technological conditions of modem Spain as a member state of 
the European Union, The Education Quality Act, which will be published in the very near 
future, will substantially change some of the basic legal aspects of he LODE, the LOGSE and 
the LOPEG These acts will help to upgrade the basic Iegal fiamework governing education mn 
Spain, with a view to achieving greater standardization with the rest of ihe EU, fostering equal 
opportunities, social cohesion, uniform structuring of Spain arid the welfare of the Spanish 


people 
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Structure of the Educational System 


The General Organisation of the Education System Act of 1990 (LOGSE) establishes the basic 
structure of the Spanish education system, 1eforming non-university stages, levels and 
education 

Under the LOGSE the Spanish education system 1s divided into the General System Education 
and Special System Education General System Education is further divided into Infant 
Education, Primary Education, Secondary Education, including Compulsory Secondary 
Education, the Baccalaureate, and medium-level specific Vocational Education | hyher-level 
Specific Vocational Education, and University Education Special System Education 
encompasses Artistic and Language Education and — since 1997 — education in Spoits 


Techniques 


The area of education governed by the LOGSE have now been almost fully intioduced 


Infant Education 


Infant Education is the first level in the education system It covers aves 0 lo © yeals and Is 
orzanized into two phases (or “cycles”) of three years each “Education at this stage is non- 
compulsory, bul has a clear educational function and opetates in close relation with the 


primary education level 


The purpose of thts infant education ts to foster the child’s physical, intellectual, emotional, 
social and moral development and help compensate fo: possible shortfalls in thet social, 


cultural or economic surroundings 
School Timings 


Given the compiehensive and integratiomst nature of this, there 1s no stipulated allocation of 


school time to the different areas 
Primary Education 


Primary education covers six academic years, fiom G to 12 years of age, and Is structured in 
three phases of two years each Primary education is fiee, and together with compulsory 


secondary education-makes up the period of basic compulsory education 
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Its purpose 1s to provide all children with common education that will allow them to acquire 
the basic cultural elements and teachings in areas of oral expression, reading, wiiting and 


atthmetic, as well as progressive autonomy of action within their surroundings 


School Hours given over to Minimum Education at each Phase of Primary Education 


2000-2001. . _--- Ns 
Areas of Knowledge Phase I Phases 2 and 3 
Knowledge of Natural, Social and Cultura] Environment 175 170 
Artistic Education 140 10s 
Physical Education 140 105 
Spanish Language and Literature 350 275 
Foreign Language - 170 
Mathematics 175 170 
Religion/Socio-Cultural Activities 105 105 


Compulsory Secondary Education 


Compulsory Secondary Education (Hducacion Secundaria Obligatoria or ESO) tuns from age 


12 to 16 and consists of four academic years, organized into two-year phases 


This stage is governed by two basic and complimentary principles compiehensiveness and 
attention to diversity.---The aim of secondary education is to provide polyvalent training — by 
means of a core syllabus, common to all pupils — while at the sarne time gradually introducing 


syllabus differentiation in the final years 


Compulsory Secondary Education is designed to transmit basic elements of culture to all 
students, to prepare them to accept thei duties and exercise their rights and to train them for 
incorporation into the work-force or to go on to medium-level Specific Vocational Education 


o1 the Baccalaureate 


Al the end of the first phase and of each year in the second phase, the teachets cecide-based on 
the assessment process — whether the pupil is ready to move on to the nest phase o1 year The 
ciiterion used in this decision ts whether each pupil can continue his or her studies to full 


advantage, in view of the general skills he or she has developed Where necessary, the 
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decision adopted may be accompanied by complimentary educational measules intended (o 
help the pupil reach the required objectives A student may be detained fo1 ay ea1 al the end of 
the first phase or at the end of any of the years in the second phase Otherwise, pupils moye up 
to the next phase o1 year, even when they have not achieved the set targets, with appropiate 


adaptations to the curriculum 


Pupils who meet the required objectives al the end of compulsory secondary education stage 
receive a Secondary Education Graduation Certificate, which allows them to 20 on lo lake the 
Baccalaureate or_medium-level specific vocational education The certificate may also be 
awarded to pupils who have met the overall laigets for the stage, even if they have failed iw 
some areas or subjects All pupils teceive a document certifying years of study qualifications 
obtained in the different areas and subjects and guidance on then academic and professional 


future This guidance 1s non-binding and confidential 
Baccalaureate 


The LOGSE establishes the Baccalauteale as a non-compulsory two-veal cducational stave 
complementing compulsory secondary education The new Baccalaureate replaces previous 
education systems the first year was fully introduced throughout the counts y m 2000-2001 and 
the second year in 2001-2002, although it had been implemented in neatly all regions before 
that date Students wishing to take the Baccalaureate must have a Secondary Education 
Graduation Certificate The theoretical ages for beginning and ending this stage are 1G and 18 


years 


The purpose of the Baccalaureate ts (o prepate the student-for university education, higher- 
level specific vocational education of employment It thus includes educational, preparatory 
and guideline functions, combining the punciples of unity, diversity and specialization 

The rules governing advancement and repeating a year establish that no student may spend 
more than four years at this stage Any fiist-yeat student who has failed more than in {wo 
subjects must repeal the year Any student who has failed more than three subjects at the end 
of the second year must repeat the entire year, while those who have failed tice o1 fewer need 


only lo repeat those specific subjects 


Students who have passed tn all subjects, and Satisfactorily completed then Baccalaureate 


education, receive a certificate, specifying the system studied and the mark obtamed Once 
they haye obtained this certificate, students can 80 on to higher-level education, special system 
education o1 university, 

Assessment 


At Primary Education Stage 


At the end of each phase, children are assessed to decide whether they meet the required 
objectives and can move up to the next phase If not, they stay down for a fuither year in the 
same phase Children may only be detained once at this stage. The decision must be taken by 
the tutor, taking sto account 1eports from other teachers. A preliminary meeting 1s held with 
the child’s parents or guardians and complementary-educational_measures arranged to help the 
child attain the tequired standard Similaily, if a child’s progress does not meet the 
established continuous assessment targets, the teachers may adopt appropiate measures to 


reinforce his or he: education and, wherever necessary, adapt the curriculum accordingly 
At Compulsory Secondary Education Stage 


At this stage assessment is continuous and general, although it is differentiated depending on 
the different areas or materials, and is applied to both the children’s education and the teaching 
practice Pupil’s are assessed by all the teachers of their group, coordinated by the tutors and 
advised by the guidance department The pupils’ results are rated as either Unsatisfactory 
(Insufficiente), Satisfatory (Suficiente), Good (Bien), Very Good (Notable) o1 Excellent 


(Sobresaliente), 
At Baccalaureate Stage 


At the Baccalaureate stage students are assessed continuously by subject experts using the 
educational targets and assessment criteria established by the regional authorities In assessing 
sludents, teachers must take into account all the subjects taken by the pupils’ academic 
maturity (as compared to the aims of the Baccalaureate) and their possibiltties of progiessing in 
further study Marks are awarded on a scale of one to ten A score of more than five 1s 
considered to be a pass mark Pupils are assessed by all the teachers of each group, coordinated 
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by the tutors and advised by the guidance departme'. Students who fil to pas. any subject in 


June can take a special test later In most regions Ut ts held in Septermber 


Turkey 
The Republic of Turkey is situated in two conunent., Asta and Europe, with 97 per cent of ts 
landmass im Asia [thas an area of 7,79,142 square ‘tlometets with an estimated population of 


629,064,000 Tuthey has been a democtatic and © cular state smice the proclamation of the 


Turkish Republic in 1923, following the decline of ie Ottoman Empire 


Over the centuries, two general types of school har developed nm Otluman Turkey those that 
were basically tcliyious, and those that were esta lished to tram government officials and 
admuustrators = Modernsation of education bes 2 in the late eghirenth and nineteenth 
centuries, when European educational nleas wer iatroduced to Turley as a means of 


modermiatig (he country 


After the establishment of the Republic, all existing: schools were brougl under the control of 
the Mimstty of Education The was pal of am ovement for national inter ratien, another 
important development in the process vf change wo adoption of the Roman sept im 1923 
replacing the Arbre script which had been used (4 centuries This served as an important 
slep inthe spread of tteracy Tiuktish, which belon . to the Ural-Altaic language group, 1s the 
nation’s official languane and is used in schools ‘The nation is 99 per cent Muslim, but since 
Turkey is a secular state, the government guarant es complete freedum of worship to non- 


Nushims 


During the Olloman cmpie, education was recenve vy leamers from the Mediece (Madrasa), 
parbofevery mosque complex, and centered atoue | Roranie instruction Th was available to 
boys only giils were mstiicted in household skill ad crafts fiom wilun the harem* Only 
10% of the population were Iiterate Afer the ange fiom the Ottoman to the Turkish 
Republic nanny tefuims in education were nade — camal Ataturk the preat natenal leader 


clainted that “our most important duty isto windy ory inthe field of education | 


* A scpatate ertclosure for muslim woman 
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Today the educational system ts in the midst of a process of expansion, necessary to cope wilh 
educating the youngest population in Europe Education has been made a tope puomty of 
national development It has the largest allocation of any mumistry with over 22% of the 


national budget 


The aim of the Turkish educational system ts to nurture productive, happy individuals with 
broad views on world affairs who will unite in national consciousness and thinking to form an 
inseparable state, and will contribute to the prosperity of society through then skills This 1 
thought to be instrumental in making the Turkish nation a creative and distinguished member 


of the modern world 
Literacy Rate: Total 82%, Male 89°%o and Female 69% 
Structure of the Educational System 


The education system in Turkey 1s divided into four consecutive phases 


Nursery Lducation/Pre-School Education: 


Pre-school training ts available on a private basis o: with public sector facthties However, this 
level of education ts not yet common and ts limited to about 5-10% of Turkish pre-school 
children’ Mostly the families in big cities and wothing mothers do prefer to send thet children 
lo Nursery schools The children basically stait around four yeais of ave and Jearm games 


theater, painting, manners, songs etc 


an 


Prunary Education, 


In Ausust 1997 compulsory basic education was extended fiom five to eisht years Primaiy 
school which is compulsory for & years, generally starts at (he age of 7 but, depending on the 
phvstcal development of children, it can also be © years The national allendance at primaty 
schools 1s about 96% In some rural areas parents cannot physically manare to pet then 


children to school as they live far away from towns on mountains 


A special feature of primary schools 1s that one teacher takes care of all the students im one 
class, from the first rade and continues with those childien for eight years until they finish 


then compulsory education The population of school age children in Turkey 1s very large To 
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cope up with this phenomena, the schools have two sessions, one in the mormins and one in the 
afleincon The average number of students in each classroom ts 20 to 40, but m some tural 
dieas, where there are not enough teachers, even more students have to get accommodated into 
the same classroom After they finish piumary school they lake an examination which ts 


effecting the Secondary and Lyceum* education 


Secondary Education: 


In secondary education, schools are divided into two categories as general hish school as well 


as vocational and lechnical hizh schools 


The High School (Lyceum), which no:mally takes 3 yeats Jn these schools, the system of one 
leacher for cach class changres to a specialist teacher for each subject Student: can choose one 
foreign Janguage from English, French and Getman = Anatolian, Serenee Pine Atts, 
Vocational, Technical, islamic Theological and Private High Schools are different from the 


gencial High Schools, bul are still a part of the Secondary Mducation System 

Pre-service and In-service Teacher Education: 

Elementary school teachers are trained in two year leacher taining institutes, and secondary 
school teachers are trained in thice year teacher traming mstitutes Teachers for hish schools, 
technical schools and vocational schools, on the othe: hand, are tamed in four year hishes 


education institutions, rcadenucs and universities The Ministry of Education also provides tn- 


scivice (raininy for teachers through cous’s and senunars 
Total Working Days: 


The academic year generally starts in the secund week of September and enids an the secund 
week of June every year One academic year is composed of two emester, and atleast 180 


,wothing days In pimary education, 30 hours of classes are held every week In secondary 





ucalion, weekly hours of classes range fiom 30 to 44 dependiny on the ty pe of school 


mp insinition named after Gacek philosopher Aristotle where chikd ca stn 


50 


A table portraying the pupil-teacher ratio as well as the pupil-class ratio in Turkey for the 


education year 2002-2003 ts given undei 


AVERAGE NUMBER OF PUPILS PER CLASSROOM/PUPIL TEACHER RATIO AND NUMBER 
OF SCHOOLS/STUDENTS/CLASSROOMS 
(2002-2003) _ 
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Evaluation 

In the I“, 2™ and 3" classes of primary education, no examinations aie held for the 
evaluation of students, which ts done by the help of in-class activiles In the 1", s'* ol 7!" 
and 8'" classes of primary education, at least two written examinations and one oral 


examination are conducted per course each semester 


In secondary education, at least three writlen examinations are held pet semester for 
courses which are taught for at least three hours per week, For courses which are taught for 


one o1 two hours per week, at least two wiitten examinations are held pe: semestet 


Student evaluation practices are based on the assessment of the students’ success tathet 
than them faiue Development of students’ wiitten and ora] communication skills, 
increase with their problem solving capacity and their acquisition of citizenship conscience 


and education are the main criteria 


In the evaluation of students, giades acquired in written examinations are taken into 
consideration together with their cultural and sports activities inside and outside the school 


as well as with their performance in their homework and projects, which are given in orde! 
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to channelise them 1n to research This comprehensive assessment ts icflected tn the 


reports given al the end of each semester and yeai 


The behaviour and attitudes of students are also obsetved by thet teachers and these 


observations are recorded in then reports under the tile of “Behaviour Grade” 


In the bigh education of teachers, 62 5% of their courses cover field knowledpe, [2 5% 
geneial awareness and 25% pedagogic formation All teacher candidates take applied 
courses in the primary and secondary schools in the vicinity of their universities Afar 
then graduation, teacher candidates work as trainees for one or two years and they also take 


on-the-job training” 


Students are assessed on a six point Absolute grading scale Ato E Ds the lowest giade 


of passing 
Portugal 


Portugal has an area of 88,500 square kilometers, with an estimated population of 
97,93,000 — Portugal’s te:rtory includes the matmland and the Azores and Madena 
archipelagos The mainland stretches along a rectangle of land on the southwest! coast of 
the Iberian peninsula and occupies about 15 per cent of its total area Azores, with nine 
islands, and Madeira, with two islands and several islets, are both on the Atlantic Ocean, 
respeciively at the latitudes of the southern mainland and North Afiica The whole 


territory Is in the temperate zone of the northein hentsphere 


Portugal emerged as an independent Kingdom 1n the 12" century The Romans tuled the 
alea for neatly four centuries, and then influence can be seen in the Janeuare, the leval 
system, and the establishment of fatrfindia in the south, The peninsula was later invaded 
by the Moslem empire The Chistian reconquest began m 718, but recognition of the 
Portuguese kingdom came only in 1197 The Portuguese people are the result of more than 


a thousand years of interbreeding and of cultural integration 


Portugal continued as a monarchy until 1910, when the first republic was proclaimed 


Economic and social problems of the country opened the way for a succession of military 
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dictatorships, culmmating in 1933 in the installation of an authoritarian regime which 


continued until the democratic revolution of April 1974 


With respect to education, the first republic marked an important pettod of advanced 
legislation in the area of infant and primary education, by great efforts to increase literacy 
through mobile schools and by teacher training implementation. Less attention was given 


to secondary education 


The Portuguese educational system comprises pre-school, primary school and secondary 


education 
Structure of the educational system 
Pre-school Education 


Pre-school education ts intended for children between 3 and 6-7 years old [tts o1ganized 
in nursery schools, most of which are private, The Ministries of Health and Social Welfare 
encourage the development of this level of education In 1977, alegal provision was made 
for a preliminary year of primary education in order to help improve Jeamnimy in primary 


school 
Primary education 


Basic education lasts six years and 1s divided into two stages a four-year primaty school 
and a two-yea! preparatory school The first of these is conducted in ptumary schools and 
the second 1n specific schools for this level, in both cases on an offictal and private basis 
Basic education ts the only compulsory education The extension of compulsory schooling 
is still an objective recognized in the education bills In these bills it 1s proposed that 
compulsory schooling should continue until the end of grade 9 Due to difficulties in 
extending the preparatory school to all remote rural areas, an indirect system of schooling 
has been undertaken through television Children recetve the transmissions in centres 
where there 1s a monttor (teacher) with a lower level of training than a regulai (eacher The 
Institute of Educational Technology 1s responsible for producing lessons and evaluating 


students Pupils unable to complete their basic education by the age of |4 years may attend 
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supplementary courses duung the day if under 18 yeas of age o1 at night afer that age 
Inspite of efforts (o expand compulsory education, only about 70 per cent of the population 


in this age group receives ul 


Secondary education 


Secondary education includes a unified course of three yeais and a complementary course 
of two yeais There 1s also another yeat of studies befo1e entrance to higher education 
The unified course coveis grades 7,8 and 9 Its curricula: plan integrales vocational 
education at grade 9, in ateas such as food production, agriculture and stocl, breeding, 
construction, textiles, art and design, music and sports Attendance at any of these options 
does not bind students as to future choices She complementary course covers etades | | 


and 12 and 1s oiganized in study areas integ) ating general studies, and vocational studies 


Atustic education is a part of the basic and unified grades and an optien in the 
complementary course More specific anime ts given in the academies of dance, music, 


theatre and cinema 


Physical education has not reached the positon due to it in the educational system, erther in 
cuniculat of co-curricular activities One of the main reasons ts the lack of appropiate 
play areas and teachers There are only two lugher schools for the traming of physical 


education teachers 
Pre-yervice Teacher Education Prograntune 


The teachers for pte-piimary and primary schools are tained in special schools with a 


three-year programme including leaching, practice 


Secondary-school teachers and preparatory-school teachers are tamed at universities mn 
accordance with the subject matter(s) (hey will (each and educational methods [nall cases, 
academic studies are followed by one year of teaching practice supervised by university 
and schoo! teachers. At the end of a /eemratura® of 5 years, student. leave with a 
professional diploma The last year 1s paid by the school off a full-service basis, although 


there has been a reduction in class teaching hours. 
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In-service Teacher Education Programme 


In 1979, so as to solve the problem of having many teachers in the system without 
professional certification, a new model of in-service teacher training was implemented, 
lasting two years and conducted within the school where a teacher 1s under contract. Under 
this system, the school pedagogic council has a special responsibility for the development 
and supervision of individual plans for realizing personal and professional objectives, one 


of the interesting tasks of in-service teachers 
Examinations and Assessment: 


National achievement tests are administered at the end of basic education and again at the 
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end of secondary education and are used for deciding upon award of certificate This 
examination tests general knowledge of the core curriculum taught to all school students, 
regardless of the particular task chosen To a greater extent than its European neighbours, 
comparisons over time are made both within a given school and among schools to measure 
achievement standards. Standards are also set at the individual level, assessing present 


achievement level with the achievement level five years ago in almost all subjects studied 


Sweden 


Sweden 1s a country in Northern Europe with an area of 4,11,479 square kilometres Its north- 
south length 1s 1650 kilometres Its population has increased from nearly 25 million 
inhabitants in 1800 to 5 1 million in 1900 to 8.3 million m 1980 The birth rate has been low 
since the 1920s The population density 1s low, with only 20 inhabitants per square kilometer 
Today, most people live in cities the biggest concentrations are in Stockholm, Goteborg, and 
Malmo and their surrounding areas The country has vast areas which are sparsely populated, 
predommantly the inland of the northern half 


Ethnically, the population was homogeneous until the 1950s, Since 1950, however, 
immigration has exceeded emigration Immugrants and their children now one million and they 


live almost exclusively in the cites Half of them have come from Finland and smaller groups 
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from Denmark and Norway Large groups have also come from Southern Europe and Turkey 
and their mother tongue 1s not Swedish This has affected the school system considerably 
Swedish as a foreign language was introduced as a school subject in 1974. Nearly all 
immigrant students are also taught their “home language” at school and provided with special 
study guidance and vocational orientation in that language. 


Sweden is now one of the richest countries in the world If material prosperity has facilitated 
educational reforms, it has also improved social-welfare standards. The reforms in the 
educational system from pre-school to higher education are part of this welfare programme 
Fot everyone it includes such benefits as free schooling and higher education, free school 
health, school meals, transportation, teaching matenals, study grants, and interest-free study 


loans dunng study time, etc 
Goals of the Educational System 


- the development of the individual student according to his/her mherent 
aptitudes 


- school 1s to educate the dividual for participation in the affairs of society, for 


productivity, and for social usefulness, 


- to preserve and transmit from the older to the younger generation of traditions 


and values — the cultural heritage 


Structure of the Educational System 


The traditional stages of pre-school, primary school, secondary school, and vocational school 
have now been restructured as pre-compulsory, compulsory and post-compulsory. Typical is 
the very inconspicuous part played by private schools The Education Act (1962) does not put 
any obstacles in the way of private persons or groups wishing to provide their own education 
for the children. They can also receive same state grants as the regular municipal schools 


(about 50 per cent of the total costs), provided that they follow the governmental school 
Statutes 
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Total working Days in a Year 


The school year starts in late August and ends m mid-June. It encompasses 40 weeks Five 
days of the school year can be organized by the local authonties as “study days”, when the 
teachers meet for planning and in-service training 


Teacher-Student Ratio 


The maximum class size is 30 As a result of the many possibilities that now exist for 
working with small groups or individuals, the student-teacher ratio 1s much lower, about 15 in 


compulsory schools and 13 in upper-secondary schools 
Pre-compulsory School Stage (Pre-primary) 


The establishment of day homes, nursery schools, kindergartens, and corresponding pre- 
school-care institutions has predominantly been seen as a social welfare enterprise Centrally 
and usually also locally pre-school institutions are managed by the boards of health and social 


welfare and not by the boards of education Compulsory school does not start until the age of 
7 


The treatment of pre-school care and education 1s primarily a social question and has given 
Swedish pre-school institutions some specific features They are run mainly by municipal 
authonties They have a low child-adult ratio (seldom more than 6 or 7) They also have a 


special responsibility for children with difficulties and special needs (for instance, immigrant 
children) 


The responsibility of the local municipalities for pre-school care and education was not made 
law unti] 1967. The establishment of pre-school institutions has come late and 1s so far 
incomplete The same local authomties also run recreation centers (fritidshem) for 7-12 year- 


olds, where children spend a few hours each day, mostly after school 
Compulsory School Stage (Primary & Lower Secondary 


Until 1962, Sweden had a seven-year compulsory elementary school (folkskola) It was 


replaced by the nine-year grundskola, on an experimental basis from 1950 and on a 
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permanent basis from 1962. Since 1972, there have been no separate secondary schools before 


the post-compulsory stage. 


The nine-year comprehensive school has two, three-year stages of primary education (grades 
1-3 and 4-6) and a third lower-secondary stage (grades 7-9) English is compulsory during 
grades 3-9 Grades 1-6 usually have class teachers Grades 7-9 have specialized teachers In 
grades 7-9, the students have acommon course for all but 10-15 per cent of the time when they 
have elective subjects, either a second foreign language or extra courses in their general 
subject. Regardless of electives a complete nine-year school course qualifies pupils to study in 


the upper ~ secondary school 
Post-Compulsory School Stage (Upper Secondary) 


‘As a consequence of the introduction of the nine-year comprehensive school a new type of 


post-compulsory upper-secondary school has developed 


Vocational education grew rapidly during 1955-65. Beginning in 1962, a new type of 
voluntary two-year upper-secondary school (/alkskola) was introduced In 1971, all types of 
upper secondary schools were brought together into an integrated upper secondary school 
(gymnasieskola) As an official national school this seems to be unique in the world The aim 
Is to give equal status to academic, general and technical - vocational education at this 
level general academic education should be “vocationalized” and technical-vocational 
education should be “generalized” This process, which Is still going on, has had many 


repercussions on adult education, higher education, and recurrent education from a lifelong 
perspective 


Drop-out used to be a problem in the traditional Swedish secondary school In the nine-year 
compulsory school this has now been eradicated, although 7 or 8 per cent of the students end 
with an “incomplete” final grade In the integrated upper-secondary school, about one quarter 
break their courses Increasingly, now-a-days, more than half of them return later to upper 
secondary or adult education to complete their courses or to take other courses In the context 


of recurrent and lifelong learning the concept of “dropout” is now being redefined 
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Pre-Service Teacher Education Programme 


Teacher training was clearly divided into two levels Primary — teacher trainng was mostly 


conducted at the pre-university level and was of an apprenticeship type, with traming in 
academic subjects and teaching practice 


Secondary — academic teachers were trained at the post-secondary level, usually at untversities 
and with a final preparatory pedagogical year (or half-year) to give a formal qualification for 
teaching. Teachers in arts, music, home economics, physical education, or manual instruction 


had special kinds of training somewhere in between these two types 


Training usually takes 2 years for pre-primary teachers, 2% or 3 years for primary teachers, and 
4 years (minimum) for secondary teachers The training for teaching 1n the lower-secondary 
grades (7-9) usually qualifies teachers to teach two or three subjects In the upper-secondary 
school (grades 10-12 or 10-13) teachers have only one or two subjects 
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Chapter — Ii 


Educational Evaluation Processwise Profile 
In this chapter some specific educational evaluation processes (grading, continuous & 


comprehensive Evaluation & Semesterzation) are presented in details, country wise 
GRADING 


The word ‘grade’ is derived from the Latin word gradus where it means ‘step’ Grading ts 
a process wherein students may be classified-on the basis of pre-defined standards In 
educational context grading 1s essentially a method of communicating measurements of 
students’ achievement Grade ts an affixed letter indicating a measure of performance ona 
numerical scale and related to achievement of course objectives and grading is the act of 
arranging in a graduated senes The grades may be used for conveying both the students’ 
performance with reference to a specified criterion and also the relative positions of 
students with reference to their peer group There are several methods of grading such 
direct & indirect grading, absolute and relative grading etc 


Grades are recorded as qualitative assessments as each grade has often been described by 
the level of progress/ achievement made by the student In grading as it 1s used in different 
Countries apart from measuring on numerical scale, the letter grades (A B.C. D). 
performance descriptors (Excellent, Good, Fair, Poor) are also reported which convey the 
level of achievement that can be understood by everybody very easily 


The grading system followed in 16 Countriés 1s as follows 


United States of America 


A norm reference grading system in the country have for example the following urades 


A = Excellent = Top 10% of class 

B = Good = Next 20% of class 

Cc = Average, Fair = Next 30% of class 

D = Poor, Pass = Next 20% of class 

F = Failure = Bottom 20% of class 
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2. A criterion referenced system in the country have for example the following grades - 


A (Excellent) = 90—» 100 or 80—» 100 


B (Good) =80—p» 90 or 60—» 80 
C (Fatr) =70—p 80 or40— » 60 
D (oor) = - 60 or — 20 


Alternative Grading System Some US faculties, schools and insttutions use pass-fail 
grading systems especially when the student work to be evaluated ts highly subjective (as in 
the fine arts and music), there are no generally accepted standard guidelines (as with 
independent studies), or the critical requirement in meeting a single satisfactory standard (as in 


some professional examinations and practicals), 


Non-graded evaluation A number of US faculties, schools and institutions do not assign 
numerical or letter grades as a matter of policy This practice is usually based on a belief that 
grades introduce an inappropriate and distracting element of competition in to the learning 
process or that they are not as meaningful as measures of intellectual growth and development 
as they are carefully crafted faculty evaluations Many faculty, schools and institutions that 
follow a no grade policy will, 1f requested, produce grades or convert their student evaluation 


into formulae acceptable to authorities who require traditional measures of performance 


Canada 


From kindergarten to Grade 12, reporting includes both formal and informal reports 


~ 


From grades 4 to 12 students receive letter grades describing what they are able to do in 
relation to prescribed leaming outcomes Schools boards who determine how letter grades are 
communicated to parents of students in grades They communicate to parents of students in 
grades 4 to 7 For example, school boards may decide to report grades in conjunction with the 
structured written report in parent-teacher conferences Letter grades, with wntten comments 


when required, will be provided in student reports for grades 8 to 12 
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For students in grades 11 and 12, letter grades will be accompanied by percentages The 


following are percentages used at grades 11 and 12. 


A 
B 
C+ 
Cc 
c- 
F 


86 —» 100% 


73 —> 85% 
67 —> 72% 
60 —> 66% 
50 > 59% 
0 —» 49% 


The successful completion of a course numbered 11 or 12 requires a minimum grade of C- 


AUSTRALIA 


i 


In Australia (Northern Territory), studies in years 11 and 12 and sentor secondary assessment 


Board of South Australia courses (a stage 2 course) a score of 1-20 and an alphabetical scale of 


A to E are used 


Letter Grade Numerical grades 


At 


mooadww ep 


Northern Territory 


20 

17—> 19 
14— 16 
LI 13 
s—*_ 10 


| —» 7 


Western Australia 


Letter Grades 
A 


moa wo 


Description 
Outstanding Achievement 


Very High Achievement 
High Achievement 
Competent Achievement 
Marginal Achievement 


Low Achievement 


Description 
Excellent Achievement 


High Achievement 


Sound Achievement 


Limited Achievement 


Inadequate Achievement 
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Germany 


In Germany a Scale of 0-15 1s used and a brief description on the Scale Description 
and ¥ letter grades are as follows 


Numerical Grades Description Letter Grades 
15, 14, 13 Very Good (Ai, Aa, As) 
12, 11, 10 Good (By, Bz, Bs) 
9,8,7 Satisfactory (Ci, C2, Cr) 

6, 5,4 Pass (Dj, D2, Da) 
3,2, 1,0 Fail 


In some areas a 1-5 marking scheme 1s also used 


France 


In France schoo! leaving certificates individual subjects are scored in a scale of 0-20 (max) 10 
= minimum 


Scale Description 


10> Il Passable 
12 13 ssez bien 
14 15 bien 

16> 17 tres bien 


Scoring system for examination where an overall mean mark Is not calculated is ~ 


10 —y» 50 points 14 _, 80 points 

11 —® 55 points 15 —» 85 points 

12 —» 65 points 16 —» 18—» 90 points 

13 —* 70 points 19 —> 20—» 100 pornts 
United Kingdom 


In UK there are different levels such as A level, AS level, O level Under general certificate of 


secondary education (GCSE) examunation, the students achievement in different subjects is 
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scored on a seven point scales ranging from A (high) to G (low) For purposes of entry to 
university education, grades A - C are acknowledged as meeting matriculation requirements in 


conjunction with A levels. 


GCE A Levels, Vocational A-levels and AS levels are marked on a 7-pount scale, from A 
(hghest) to E (minimum pass), with N (narrow failure) and U (unclassified, and not certified) 


An indication of the range of marks 1s as follows: 


Grade Range of Marks 
A 80—» 100% 

B 70—» 79% 

Cc 60 —» 69% 

D 50 —» 59% 

E 40 —» 49% 

N 30 —> 39% 


* 


Portugal 


In Portugal the grading system is on a scale from 0-20 with a minimum pass mark of 10 being 
retained Points are awarded for passing grades on a subject-by-subject basis up to a maximum 


of six subjects 





Numerical Grades Letter Grade Points 
10 D3 45 
ll D2 40 
12 D1 55 
13 C3 60 
14 C2 65 
15 Cl 70 
16 B3 75 
17 B2 80 
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18 Bl 85 


19 A2 90 
20 Al 100 
Russia 


In Russia the grading system used at school level has four numerical descriptions with a four 


point scale 


Grade Description 
5 Excellent 
4 Good 
3 Satisfactory (Pass) 
l Unsatisfactory (Fail) 
Turkey 
In Turkey grades are recorded on a letter scale The percentage and grade point equivalents are 
A= (85—» 100)=5 D=(45—_» 54)=2 
B= (70- 84)=4 E=(25—» 44)=1 
= (55 69) =3 F=(0—* 25)=0 


The lowest passing mark = 45, E and F are fatling 


Japan 


In Japan the grades depend on method of evaluation which has changed since April, 2004 The 
change 1s from ‘Comparative evaluation’, which evaluates students by comparing with other 


students in the class, to ‘Absolute evaluation’ which evaluates the level of learning 


achievement of each student. 


In the absolute evaluation three grades are set in each subject If student fully satisfies the goal 
of the curriculum guidelines, he/she gets ‘3’, the highest grade If student largely satisfies the 
goal of the curriculum guidelines, he/she gets ‘2’, the middle grade. [f student does not satisfy 


the goal of the curriculum guidelines, he/she gets ‘1’ the lowest grade 
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So in general, student 1s evaluated by three grades in the elementary school, five grades in the 
lower secondary school and the higher secondary school. Students are not given any order of 
merit in the form of grades in relation to other students in the class There is no pass and fail 
system in the elementary school and the lower secondary school However, it 1s there in the 


higher secondary level 
New Zealand 


In New Zealand primary schools are the first level of compulsory schooling and secondary 
schools usually provide for students from year 9 until the end of year 13 The school certificate 
examination is taken by most students at the end of three years of secondary education A 
student 1s given grade in each subject and there are 5 grades A, B, C, Dand E At the end of 
year 12 the candidates appear for sixth form certificate examination At this level grades are 


awarded on a | to9 scale Grade | being the highest 


Sweden 
The same pattern of grading is used at all stages of schooling, 1 e , pass, pass with distinction 
and pass with special distinction 


In Sweden the marking scheme up to 1977 was based on 1-5 scale with 5 as the maximum 
mark There was no fail grade 


Numerical Grades Points 
5 100 
4 > 80 
3 65 
2 50 
l No grade 


The average grade should be computed and multiplied by 120 to obtain points Since 1997 a 
new system has replaced the numerical marking system as follows 
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Letter Grade Description Value Points 





MVG Pass with special distinction 3 
VG Pass with distinction 2 
G Pass 1 
IG Fail 


To obtain the pomts score overall average value for all the subjects has to be computed and 
multiplied by 200 


Dumng compulsory basic school, grades are awarded each term dunmng year 8, at the end of 
autumn term in year 9 (term grades) and when compulsory schooling comes to an end (leaving 
certificates) Grades are awarded in the subjects taught in compulsory basic school If tuition 
has primarily been organized in subject related blocks 1n social and scientific subjects (subject 
blocks) the teacher may decide to award a collective grade for the subject block (social 
subjects comprise geography, history, religious education and civics) Science subjects 
comprise (biology, physics and chemistry) Teachers themselves determine the qualitative level 
in their assessment of the level of pupils’ knowledge [f pupils fail to achieve the objective for 
a pass in any subject, no grade is awarded Neither are grades awarded if a pupil does not 


achieve the objectives n all subjects in a subject block 


During upper secondary school, pupils are awarded grades for each course completed and for 
special proyect work, The National Agency for Education determines the criterna for the grades 
of pass and pass with distinction for national courses For the grades of pass and pass with 


distinction on local courses, grades are determined by the education board 


Basic adult education 1s offered in the core subjects such as Swedish, mathematics, civics, 
history, physics, biology, etc A summary grade 1s awarded for the course as a whole when the 
student has received grades in all the component parts of the course. Dunng adult upper 


secondary schooling also grades are awarded for each course completed 
CHINA 
The system of grades used in China can either follow a five scale of a four scale system as 


follows 
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Five Seale System 


Letter Grade Description 
Five Point Scale Four Point Scale 
A Excellent Excellent 
B Good Good 
Cc Average Satisfactory 
D Satisfactory Unsatisfactory (Fail) 
F Unsatisfactory (Fail) 


In China, often, numerical grades are reported (generally on a 0-!00 scale) and in certain cases 


even the pass-fail basis is used 
Malaysia 


In Malaysia compulsory education 1s from age 6-15 years The length of primary education is 


for a period of 6 years, and 3 years for lower secondary. 


The usual grading system in secondary school e, the Sip! Pelajaran Malaysia ts from |-9 
Numerical Grades Description 


] cemerlang (distinction), 
2,3 kapujlan (credit), 
4,5,6,7 lulus (pass), 

%,9 Bagal (fail) 


Highest on scale | 

Pass/fail level 7 

Lowest on scale 9 
Egypt 
The grading system in Egypt is on a scale of 0-100 with the following description 

75—» 100% Distinguished, Excellent, Very good 

65 —» 74% Good 

50 —p 64% Pass 

O—» 49% Poor 
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Spain 


In Spain the following marks are awarded as satisfyng mmimum entry requirements Grades 


less than 5 do not count as students are required to resit in those subjects 


Numerical Grade Classification 
10 Distinction with honour 
85_» 9 Distinction 
7—» 34 Very Good 
6—> 69 Good 
5—> 6 Satisfactory 
<5 Fail 


The above-mentioned scores are overall average and they have to be multiplied by 60 to obtain 
points/marks 


Continuous Comprehensive Evaluation and Semesterization 


The continuous and comprehensive evaluation (CCE) refers to a particular process of 
evaluation, which is school based and aims at all round development of the student (scholastic 
and co-scholastic) This process includes continuity of testing with reasonable intervals and 
covering different aspects of scholastic and co-scholastic areas so as to help the students The 
term continuous refers to continuity and regularity of assessment during the whole session 

The frequency of class tests, unit tests and terminal tests can make the evaluation regular The 
tests may be followed by the diagnosis of the hard spots of learners and remedial interventions 
to correct them Retesting and getting the feedback may help the teachers and learners for their 
selfevaluation Besides penodicity of tests, the continuity of the evaluation can be achieved 
by making evaluation as an integral part of teachmg-learnmg process This continuity can be 
made feasible by employing both formal and informal methods of assessment However it 
may be noticed that though the concept of CCE exists i some of the Countries, but the 


termmology varies from country to country 


Semestenzation refers to a process of teachmng-leaming where everything 1s planned in 


advance, implemented in detail and evaluated simultaneously with all care and resources 
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However, if any interventions are required they are made for the improvement of teaching- 


learning 
United States of America 


In USA for most schools the academic year begins in late August or early September and ends 
in May or June The semester system divides the academic year into two equal terms of 
approximately 16 weeks each For schools on a “Quarta” system, the academic year is divided 
into three equal terms of approximately 11 weeks each Usually there 1s also a fourth semester 
quarter The “trimester” system has equal terms of approximately 16 weeks each including a 


summer term 


The examinations for students differ from school to school and course to course Generally, 
however, evaluation and grading is less dependent on a single examination Teachers typically 
tely on a portfolio of submitted assignment, classroom participation and attitude, results on 


periodic small test, term examunation and a final examination 


Canada 


In Canada the evaluation 1s based on various forms such as student profiles, observations, work 
samples, student self-evaluations, presentations, performances and projects as well as more 
traditional methods such as paper-and-pencil tests Teachers use this evidence to evaluate 


students’ progress and report this to students and parents 


Teachers and parents work with students to decide what action 1s needed to help them succeed 
In schools, this may mean providing learning assistance, extra time, different materials, o1 a 
different form of institution Similarly it may mean providing addittonal challenges for 
students who are achieving excellence and exceedmy expectations In either case it may 


involve adjustments in the school, in the home or on the part of the student 


Australia 


In Australia school year normally runs from late January or early February until early 
December, Most states and territones operate on a four term per year system, but Tasmania has 
a three term school year 
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At primary stage there are no examination requirements for progression through school There 
is no standardized examination at the end of primary school and no formal certificates are 
awarded 


During secondary students take five or six subjects per term or semester Students are usually 
required to carry out research and undertake assignments which usually form part of 
assessment Students may be grouped according to ability, especially in mathematics Progress 
to further years in Government schools is normally based on age, however, rather than on 
passing examinations The award of school certificate at the end of year needs students to take 
state wide external examinations in English literacy, mathematics and science The external 
examination will include Australian History, Geography, Civics and Citizenship Assessment 
of other subjects 1s school based in terms of state-wide indicators, Students receive a Record of 
Achievement showing external examination marks together with grades for all subjects studied 
in the year 9 & 10 


During senior secondary education — years 1] and 12 — offers several types of programmes 
which prepare students for future study, employment and adult life The curriculum and 
assessment Is supervised by the state or territory Senior Secondary School Authority The 
curriculum ts either centrally developed by the authority or where developed by individual 
schools, 1s accredited by the authority Assessment is by a combination of state or terntory- 
wide external examination and school based assessment, or by school based moderated 
assessment Students in year 11 and 12 are the responsibility of the Board of Studies, NSW* 
which awards the Higher School Certificate (HSC) on completion of year 12 


Up to year 10, assessment 1s mainly carried out by classroom teachers in each individual 
school using a variety of assessment methods including progress and assignment based on 
individual student or group research and investigation, oral presentations, classroom tests and 
classroom participation At this level assessment may also include supervised school based 
examinations and in some states and territories, external examinations Generally assessment in 


upper secondary school 1s designed to determine the levels of achievement in both the 


* a sort of board of Education 
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knowledge and understanding of the concepts and principles of the subject matter and thinking 
and practical skills in a wide range of situations. School-based achievement usually assesses a 
broader range of skills and Jeaming outcomes than those assessed by formal written 


examinations. 


Australia also participates in a number of international comparison studies (or Achievement 
Surveys) such as programme for international student assessment (PISA), third international 
mathematics and science study (TIMSS), Intemational Association for the Evaluation of 
Educational Achievement (IEA), Civic Study, etc 


Germany 

In Germany children enter primary school at the age of six and the work in the first two years 
at school 1s not graded but instead assessed in the form of a report giving a detailed descnption 
of the individual pupil’s progress and weaknesses in specific areas of leaming After primary 
school, pupils attend one or the other general education schools offering the first stage of 
secondary education The fifth and sixth school years constitute a phase of spectal 
encouragement, observation and orientation designed to facilitate choices conceming the 
pupil’s further education and fields of emphasis After completing primary school children 
attend secondary general school, which imparts a basic general education to its pupils 
Graduates of secondary general schools attend intermediate school and then grammar school 
Upon completing 13 years of schooling and passing the Abitur examination, the pupil ts 


awarded the “Certificate of general higher education entrance qualification” 


France 7 


In France no examination 1s required for promotion from year to year or from one level of 
schooling to the next Most French students participate in a national examination, administered 
to students at the end of lower secondary Jevel This examination, which is not compulsory, is 
not used to sort students in any way, but rather is intended to provide information about 


educational progress Education at the end of upper secondary culminates with the Baccalaur 


eat- examination 
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United Kingdom 

The British School Year is divided into to three terms (September — December, January — 
March; April — June) In the country the assessment is administered to 7 year-olds The 
assessments are marked by the regular classroom teacher and verified by extemal agency, for 
the 11 and 14 year olds, the assessments are scored by an extemal agency At the end of 


secondary school students sit for General Certificate of Secondary Education (GCSE) 
examination 


After two years of further study, students may sit for the General Certificate of Education 
Advanced Level (GCEA Level) and Advance Supplementary Level (GCEAS Level), the 
Advanced General National Vocational Qualifications (GNVQS) or the National Vocational 
Qualifications (NVQS) 


Russia 


In Russia students are regularly assessed throughout lower secondary school through course 
work, examinations, projects and oral presentations Final certification in grade 9 1s in the form 
of oral and written examunations Students are even assessed in co-scholastic areas in the 


public exammations The academic year is divided into two semesters 


Turkey 


In Turkey, pnmary schooling 1s compulsory for 8 years and a special feature 1s that one teacher 
takes care of all the students in one class, from the class and continues with these children for 
eight years until they finish their compulsory education After they finish primary school they 
take an exammation which is effecting secondary and Lyceum education The high school 


consists of 3 years. 


In Turkey the students achievement at the first three classes of primary education 1s evaluated 
through classroom performance Maximum two tests or written examinations can be 
administered at fourth and fifth classes for evaluation purposes At 6", 7” and 8" classes, a 
minimum two written examunations and one oral examination are admunistered for each course 


At the secondary level, the number of examinations cannot be less than three per term for the 
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subject taught for three or more hours per week, and cannot be less than two for those courses 


taught for one or two hours per week 
Japan 


In Japan the criteria for evaluation are different in each school and each teacher adopts 
different methods. The results of the evaluation are informed to student every term end (Three 
times a year) There are three semesters in elementary school, the lower secondary school and 
higher secondary school in Japan. There 1s no nation-wide examination like the examination 
after class X and class XII such as conducted by CBSE in India There is no unified technique 
of evaluation 


New Zealand 

In New Zealand sixth form certificate (year 12) ts internally assessed Students are assessed by 
schools of appropriate points throughout the year Sixth form certificate is graded from | to 9 
Each school submits their proposed grades to the qualifications Authority for verification The 
methods of evaluation include internal (Question-Answer, projects, assignments and 


cumulative records) and external (public examinations on testing service scores) 


The New Zealand School year 1s divided in to four terms Students have a six week summer 
holiday and three two-week breaks between each of the four terms Term | 1s from end of 
January until mid-April; Term 2 — late April until beginning of July, Term 3 ~ mid-July unl 
late September, Term 4 — mid-October until mid-December 

China e 

In China the academic year ts divided in to two semesters, each consisting of 19 weeks, with a 
total of 38 weeks of instruction for the year of primary level For junior middle school it 


consists of 39 weeks of instruction and for senior middle schools it is 40 weeks of instruction 


Education throughout the country is compulsory Students are retained to take end of term 
examinations and tests on checkups at the end of each semester, school year or before 
graduation In pnmary schools, the Chinese language and mathematics are the required 


examination subjects for graduation, while other subjects are check up subjects In secondary 


80 


school the graduation examination subjects are determmed within the score of the general 
subjects taught in the graduating class set by the state 


Malaysia 
In Malaysia primary education consists of 6 years at the end of which the pupils are assessed 


through “The Primary School Assessment Test” (PSAT) Irrespective of their performance in 


the PSAT, all primary school pupils are promoted to from one, the foundation year of 
secondary education 


After completing the third year in lower secondary education students are required to take a 
national assessment test, Lower Secondary Assessment Students performance in this will 
determine their academic streaming to the upper secondary level At the end of two-year 
period in upper secondary education, the students will be assessed by a compulsory National 


Examination (Malaysian Certificate of Examination or MCE) 
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APPENDIX 
BACKGROUND-PAPER 


The Department of Educational Measurement and Evaluation of National 
Council of Educational Research and Training (NCERT), an apex Advisory body to 
the Ministry of Human Resource Development, Government of India, has taken up a 
Programme on “Development of Monograph on Evaluation Practices in Different 
Countries” during the year 2003-04 to have a wider perspective of educational 
evaluation that is being practiced in different countries In order to formulate 
meaningful evaluation practices, which can be applied to our educational system it is 
necessary to make a comprehensive study of all areas of educational evaluation 
(Scholastic and co-scholastic) ie grading, semesterization, Continuous and 
Comprehensive Evaluation, or Computer Assisted Testing and performance based 
evaluation of laboratory work etc , 

Some of the aspects covered in this programme are as follows 
1 Methods of evaluation = 
- internal (Question-Answers, Projects, Assignments and Cumulative 
Records) 


- external (Public examination or Testing Service scores) 


2 Techniques of evaluation 

3 Tools of Evaluation. 

4 School Timings (Instructional time per day) 

5 Total working days in a academic year 

6 Whether continuous and comprehensive evaluation is being practised? 


7 Whether semesterization is there? 


10 


11 


12 


13 


14 


15 


16 


18 


19 


20 
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Cumulative record of students performance. 

Whether co-scholastic assessment is conducted properly and regularly? 
Whether diagnostic testing and remedial teaching is practised properly? 
Whether grading practice is there or not? 

Whether autonomy to the schools is given or not? 

Teacher-student ratio 

Whether pass and fail system is there or not? 

School Infrastructure and Management 

Socio-Economic causes which catalyze or inhibit the performance of 
students and teachers, 

The role of Educational Technology in facilitating Teacing-Learning 

The Advanced implementation of Computer Assisted Testing 

How far Evaluation results are used in Administrative and Academic 
decisions for further improvement of school educational system? 

Whether Teachers and other Educational Administrators are fully trained 
in Educational Evaluation? 


How far society is a part in the total improvement of Educational System? 


— 
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Chanakaypuri, New Dlhi-21 


Mr Patrick Beck, Director, French Cultural Centre, 2, Aurangzeb Road, New 
Delhi-1. 
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Ms. Iiknur, Badewli, Second Secretary, Turkish Embassy, Chanakaypuri, 
New Delhi-21 


-Ms Monika Walecha, Newzealand High Commission, 50ON Nyaya Marg, 
Chanakaypuri, New Delhi-21 


-Ms Anu Jain, Australian High Commission, 1/50 G Shantipath, Chankyapuri, 


New Dlehi-21. 


Canadian Education Centre (India), 86 Pashimi Marg, Vasant Vihar, New 
Delhi-1 10057. 


